13.00.00
13.00.01
13.00.02
13.00.03
13.00.04
13.00.05
13.00.06
13.00.07
13.00.08
13.00.09
07.00.00
19.00.00
01.00.00
02.00.00
03.00.00
09.00.00
10.00.00
11.00.00

Pedagogika fanlari

Pedagogika nazariyasi. Pedagogik ta’limotlar tarixi

Ta’lim va tarbiya nazariyasi va metodikasi (sohalar boyica)
Maxsus pedagogika

Jismoniy tarbiya va sport masgulotlari nazariyasi va metodikasi
Kasb-hunar ta’limi nazariyasi va metodikasi

Elektron ta’lim nazariyasi va metodikasi (ta’lim sohalari va bosqiglari boyiga)
Ta’limda menejment

Maktabgaga ta’lim va tarbiya nazariyasi va metodikasi

litimoiy pedagogika

Tarix fanlari

Psixologiya fanlari

Fizika-matematika fanlari

Kimyo fanlari

Biologiya fanlari

Falsafa fanlari

Filologiya fanlari

Geografiya fanlari

AKTABGAGA VA
AKTAB TA’LIIVI

Pedagogika, psixologiya fanlariga ixtisoslasgan ilmiy jurnal




3

Elektron nasr. 244 sahifa,
9-noyabr, 2026-yil.

BOS MUHARRIR:
Ibragimova Gulsanam Ne’matovna — Pedagogika fanlari doktori, professor

BOS MUHARRIR ORINBOSARI:
Asurov Ramzidin Ramazonovi¢ — Psixologiya fanlari bdyiga falsafa doktori (Phd), dotsent

Ibragimov X.I. — pedagogika fanlari doktori, akademik

Soumarov G.B. — psixologiya fanlari doktori, akademik

Qirgizboyev A.K. — Tarix fanlari doktori, professor

Karimova E.G. — Sotsiologiya fanlari nomzodi, dotsent

Jamoldinova O.R. — pedagogika fanlari doktori, professor

Saripov $.S. — pedagogika fanlari doktori, professor

Sermuhammadov B.S. — pedagogika fanlari doktori, professor

Ma’murov B.B. — pedagogika fanlari doktori, professor

Madraximova F.R. — pedagogika fanlari doktori, professor

Kalonov M.B. - iqtisodiyot fanlari doktori, professor

Nabiyev D.X. — iqtisodiyot fanlari doktori, professor

Qdldosev Q. M. - iqtisodiyot fanlari doktori, professor

lkramxanova F.I. — filologiya fanlari doktori, professor

Ismagilova F.S. — psixologiya fanlari doktori, professor (Rossiya)

Stoyuxina N.Yu. — psixologiya fanlari nomzodi, dotsent (Rossiya)

Magauova A.S. — pedagogika fanlari doktori, professor (Qozogiston)

Rejep Ozyurek — psixologiya fanlari doktori, professor (Turkiya)

Wookyu Ca — Koreya milliy ta’lim universiteti rektori (Koreya)

Polonnikov A.A. — psixologiya fanlari nomzodi, dotsent (Belarus)

Mizayeva F. O. — Pedagogika fanlari doktori, dotsent

Baybayeva M.X. — pedagogika fanlari doktori, professor

Muxsiyeva A.T. — pedagogika fanlari doktori, professor

Aliyev B. — falsafa fanlari doktori, professor

Abdullayeva N. S. — Pedagogika fanlari doktori (DSc), professor

Doniyorov S. M. — “Yangi Ozbekiston” va “Pravda Vostoka” gazetalari tahririyati DM bos muharriri, Ozbekiston
Respublikasida xizmat kérsatgan jurnalist, filologiya fanlari béyica falsafa doktori (PhD), dotsent
Gafurov D. O. — falsafa fanlari doktori (Phd)

Somurodov R.T. — igtisodiyot fanlari nomzodi (PhD), dotsent

Jalilova S.X. — psixologiya fanlari nomzodi (PhD), dotsent

Bafayev M.M. — psixologiya fanlari béyica falsafa doktori (PhD), dotsent

Usmonova D.I. - Samarqand iqtisodiyot va servis institute dotsenti

Saifnazarov I. — falsafa fanlari doktori, professor

Raxmonova Z. A. - filologiya fanlari béyica falsafa doktori (PhD)

Nematov S.E. — pedagogika fanlari nomzodi (PhD)

Sayimova D. K. — texnika fanlari bo'yi¢a falsafa doktori (PhD)

Yuldageva F.I. — pedagogika fanlari boyica falsafa doktori (PhD),dotsent

Yuldagseva D.B. - filologiya fanlari boyica falsafa (PhD) doktori, dotsent

Tangriyev A. T. — Toskent davlat iqtisodiyot universiteti kafedra professori

Panjiyev M. A. — Qasqadaryo viloyati Maktabgaca va maktab ta’limi bosqarmasi bosligining biringi érinbosari
Xudayberganov N. A. — Xorazm Ma'mun akademiyasi Tabiiy fanlar bélimining katta ilmiy xodimi, biologiya fanlari
bdyica falsafa doktori (PhD)

Vaxobov Anvar Abdusattor 6gli — Pedagogika fanlari boyica falsafa doktori, dotsent

Muassis: “Tadbirkor va isbilarmon” MCJ
Hamkorlarimiz: Ozbekiston Respublikasi Ta'lim va ilm-fan vazirligi,
Ozbekiston milliy pedagogika universiteti



EDITOR-IN-CHIEF:
Ibragimova Gulsanam Ne’matovna — Doctor of Pedagogical Sciences, Professor

DEPUTY EDITOR-IN-CHIEF:
Ashurov Ramzidin Ramazonovich — Doctor of Philosophy (PhD) in Psychology, Associate Professor

Ibragimov X.I. — Doctor of Pedagogical Sciences, Academician

Shoumarov G'. B. — Doctor of Psychological Sciences, Academician

Qirg‘izboyev A. K. — Doctor of Historical Sciences, Professor

Karimova E’zoza Gapirzhanovna —Minister of Perschool and School Education of the Republic of Uzbekistan
Jamoldinova O.R. — Doctor of Pedagogical Sciences, Professor

Sharipov Sh.S. — Doctor of Pedagogical Sciences, Professor

Shermuhammadov B.Sh. — Doctor of Pedagogical Sciences, Professor

Ma’murov B.B. — Doctor of Pedagogical Sciences, Professor

Madraximova F.R. — Doctor of Pedagogical Sciences, Professor

Kalonov M.B. — Doctor of Economic Sciences, Professor

Nabiyev D.X. — Doctor of Economic Sciences, Professor

Koldoshev K. M. — Doctor of Economic Sciences, Professor

lkramxanova F.I. — Doctor of Philological Sciences, Professor

Ismagilova F.S. — Doctor of Psychological Sciences, Professor (Russia)

Stoyuxina N.Yu. — Candidate of Psychological Sciences (PhD), Associate Professor (Russia)

Magauova A.S. — Doctor of Pedagogical Sciences, Professor (Kazakhstan)

Rejep O‘zyurek — Doctor of Psychological Sciences, Professor (Turkey)

Wookyu Cha — President of the National University of Education, Korea (South Korea)

Polonnikov A.A. — Candidate of Psychological Sciences (PhD), Associate Professor (Belarus)

Mizayeva F. O. — Doctor of Pedagogical Sciences, Professor

Baybayeva M.X. — Doctor of Pedagogical Sciences, Professor

Muxsiyeva A.T. — Doctor of Pedagogical Sciences, Professor

Aliyev B. — Doctor of philosophy, professor

Abdullayeva N. Sh. — Doctor of Pedagogical Sciences (DSc), Professor

Doniyorov S. M. — Editor-in-Chief of the DM Editorial Office of the newspapers “Yangi O‘zbekiston” and “Pravda
Vostoka”, Honored Journalist of the Republic of Uzbekistan, Doctor of Philosophy (PhD) in Philology, Associate Professor
Gafurov D. O. — Doctor of Philosophy (PhD)

Shomurodov R.T. — Candidate of Economic Sciences (PhD), Associate Professor

Jalilova S.X. — Candidate of Psychological Sciences (PhD), Associate Professor

Bafayev M.M. — Doctor of Philosophy in Psychological Sciences (PhD), Associate Professor

Usmonova D.I. — Associate Professor, Samarkand Institute of Economics and Service

Saifnazarov I. — Doctor of philosophy, professor

Rakhmonova Z.A. — Doctor of Philosophy (PhD) in Philological Sciences, Associate Professor

Nematov Sh.E. — Candidate of Pedagogical Sciences (PhD)

Sayimova D. K. — Doctor of Philosophy (PhD) in Technical Sciences

Yuldasheva F.I. — Doctor of Philosophy in Pedagogical Sciences (PhD), Associate Professor

Yuldasheva D.B. — Doctor of Philosophy (PhD) in Philological Sciences, Associate Professor

Tangriyev A.T. — is a professor of Tashkent State University of Economics

Ashurov R. R. — Doctor of Philosophy (PhD) in Psychology, Associate Professor

Panjiyev M. A. — First Deputy Head of the Department of Preschool and School Education of the Kashkadarya Region
Khudaiberganov N. A. — Senior Researcher of the Department of Natural Sciences of the Khorezm Mamun
Academy, Doctor of Philosophy (PhD) in Biological Sciences

Vakhobov Anvar Abdusattor oglu — Doctor of Philosophy in Pedagogical Sciences, Associate Professor

“Maktabgaca va maktab ta’limi” jurnali Ozbekiston Respublikasi Oliy attestatsiya komis- “Maktabgacga va maktab ta’limi”

siyasining quyidagi garorlariga asosan pedagogika va psixologiya fanlari bdyica falsafa jurnali

doktori (PhD) hamda fan doktori (DSc) ilmiy darajasiga talabgorlarning dissertatsiyalari-

dagi asosiy ilmiy natijalarni gop etis ugun milliy ilmiy nagrlar réyxatiga kiritilgan: 26.09.2023-yildan

Pedagogika fanlari bdyica: OAK Kengasi tavsiyasi (26.08.2024-y.,

Ne11-05-4381/01) asosida:

* Ekspert kengasi (29.10.2024-y., Ne10) K iKatsival
va ommaviy kommunikatsiyalar

» Rayosat qarori (31.10.2024-y., Ne363/5) y y

. ) o ) o o agentligi tomonidan NeC-5669363
Psixologiya fanlari boyiga: Toskent davlat pedagogika universiteti murojaatiga asosan t i tartibi bovi
OAK tavsiyasi (24.04.2025-y., Ne11-05-2566/01): reyesir ragami tartibl boyica

- Ekspert kengasi (25.05.2025-y., Ne10) royxatdan otkazilgan.
« Rayosat garori (08.05.2025-y., Ne370/5) Litsenziya raqami: Ne136361

Ozbekiston Respublikasi Prezidenti
Administratsiyasi huzuridagi Axborot



AKTABGAGA VA
AKTAB TA’LIMI

2026-yil, noyabr, 11(2)-son

MUNDARIJA

Fortepiano ijrogiligida nota 6qis va musigiy savodxonlikni rivojlantirig ... 10
Burxonova Gulrux Umrzakovna

Autizm spektri buzilisi bélgan bolalarni korreksion-pedagogik goéllab-quvvatlas:

individual ehtiyojlar va amaliy YECIMIAT. ..........ooiiiiii e e e e e 15
Nazokat Abidova Kutbiddinovna

Ixtisoslik fanlarini dqitisda islab ¢igaris va ta’lim integratsiyasini taskil etisning nazariy asoslari................... 20
Kurbanov Aziz Teshavoyevig

Jazoni 6tab qaytgan onalar reintegratsiyasida onalik identifikatsiyasi va

ota-ona—farzand munosabatlarini tiklasning ijtimoiy-psixologik xususiyatlari..............cccccceeeeiiiiiiiiiiiiieeee. 25
Samatova Dilrabo Yusufovna

Nutqgiy va nutqiy bélmagan tovuslarni idrok etigni rivojlantiruvgi dyin texnologiyalari..........ccccccceeeiiiiiinnnns 30
I. S. Xamrayeva, Nuriddinova Muxayyo Isxodjayevna

Umumiy 6rta va professional ta’lim tizimida 6smirlar deviant xulg-atvorining profilaktikasida
psixolog va pedagoglar NAMKOITIGI .........eui et e e e e e e e e 35

Sulaymanova Dildora Kodirovna, Hamidova Volida Utkirjon qizi, Nigora Axmedova

Bolajak dgituvcilarning kasbiy mahoratini rivojlantirisda innovatsion pedagogik
texnologiyalardan fOYaAlaNIS ...........ueiii i e e nees 40
Xolbayeva Dildora Azizovna

Katta maktabgaga yosdagi bolalar nutqini rivojlantirisda xorijiy tajriba asosida

mnemonik jadvallardan foydalanis Samaradorligi..........cuueeeiiiiiiiiii e 46
Abdulazizova Kamolaxon Abdurazzoq qizi

Innovatsion yondaguv asosida bdlajak dqituvcilarning huqugiy madaniyatini rivojlantiris .............ccccoeinnees 51
Muxamadiyev Dilsod Aslitdinovig

Dialektal frazemalarning uslubiy béyoqdorligi va ekspressiv-baholas xususiyatlarining
QIYOSIY-STAtISTIK TN ...t e s 55

Norqgobilova Zarifa Axatullayevna

FeH,u,epHaﬂ cneu,mchKa onocpep,ytou.l,eﬁ PONn MHTEPHET-3aBUCMMOCTN BO B3aNMOCBA3N

CpaBHEHNA BHELLHOCTU N CAMOOLEHKN Y CTYLEHTOB ... e aas 59
Barpacaposa [. Il.

Globallasuv saroitida ijtimoiy himoya terminologiyasining transformatsiyasi va

uni milliy termin saklida takomillastiris MUamMMOIAr ..........ccoooi i 63
Elmirzayeva Maftuna Désmurod qizi

Taom va ovgatlanis leksikasining lingvomadaniy xususiyatlari (ingliz va 6zbek tillarida).............c.cccceeee. 68
Qoyliyeva Guliza Aliser qizi

Okkazional frazeologik birliklarning giyosiy tahlili ingliz va 6zbek tillarida............ccccccooiiiiiiiiiiiie e 73
Fayzullayeva Malika Jamshid qizi

Pedagogik muloqot uslublarining maktabgaga yosdagi bolalar bilis jarayonlariga ta’siri................c.ccceevneee 78
Qodirova Malikaxon Kaxramonovna

Pedagogik oliy ta’limda xotin-qgizlarning intellektual va kasbiy salohiyatini rivojlantirisda

mentorlik texnologiyalarining imKONTYAtAri..........c...oiiiiiii e 83
Yakubova Dinora Isakovna

Bolajak boslangic sinf dqituvgilarining ona tili ta’limini loyihalas konikmasi: mazmuni va tarkibiy gismlari.... 89
Malikova Dilrabo Ravshan gizi

Oilaviy zéravonlikning ijtimoiy sabablari va psixologik ogibatlari............cccooeiiiiiiiiiiii e 95
Dumarova Gulfira Kozimbekovna

Ciziqli tenglamalar sistemasini 6qitisda fanlararo integratsiyaning didaktik imkoniyatlari ............................. 99
Bozorova O‘g‘iloy Hikmat qizi, Husanova Diyora Otabek qizi



2026-yil, noyabr, 11(2)-son AKTAB TALiMi

Psixik kamol topisi vaqtinga tdxtab qolgan bolalarga xos bdlgan xususiyatlar va

0= T ol o1 =T T o4 (=11 o N ] = OO 104
Berdiyeva Lobar Norkabulovna

8-sinf biologiya darslarida “Ixtisoslasgan hujayralar va 6zak hujayralar” mavzusini
oqitisning ilmiy-metodik asoslari
Rahmanova Nargiza Turgunovna
Ingliz va 6zbek tillarida nominativ-ekspressiv frazeologizmlarning lingvo-kulturologik tadqiqi va

ularni STEM ta’limi bilan integratsiyalas imkoniyatlari ... 110
Bahromov Javoxir Rustam 64li

Musigiy ta’lim yénalisi talabalarini 6qgitisda an’anaviy ijrocilik san’ati namunalarining 0rni.............cccoeeeees 114
Dilsodjon Tosaliyev

Geografiya fanining zamonaviy 6quv-metodik majmuasini takomillastirisda xorijiy tajribalarning 6rni.......... 117
Ismatov J. A.

Bdlajak pedagoglarni 6quvgilarda soglom turmus tarzini sakllantirisga 6rgatis metodikasini takomillastiris... 123
Isokova Sevara Abdumannonovna

Kicik maktab yosidagi dquvcilarda tabiatni anglas kénikmalarini rivojlantirigsning
[ORTN (o] loTe 11 G oT=To F=To [o o |1 7= 11 =T PP PRRERRTT 129

Karimova Sevara Saxriddin qizi

Osmirlarning 6zini anglash va 6zini boshgarish kénikmalarini rivojlantirishda 6égituvchining
KASDIY FEIIEKSIYASI....eei ettt ettt e e e ea bttt e e e sttt e e e e ente e e e e e abbne e e e e anbeeeeeeanee 134

Qambarali Baxramovic¢ Djorayev

Bdlajak dqituvgilarda emotsional intellekt va kasbiy refleksiyani sakllantirisda

narrativ texnologiyalarning OFNi........oue et e et e e b e e e e bt e e e e e e anee 139
Sadiyeva Saxnoza Xusanovna

Maktabgacha ta’lim tashkilotlarida ijtimoiy kollaboratsiyani yolga qdyishdagi xalqaro tajribalar

(ota-ona va MTT hamKorligi MISOIIAA) .........cccoiiiiiiiiiiiiie e e e e e e e e e e e e aaeas 145
Tojimirzayeva Buzulayxo Maxammad qizi

Didaktik drama vositasida bdlajak 6qituvgilarda kasbiy refleksiya va pedagogik taktni sakllantiris............... 149

Xolbayeva Dildora Azizovna

Ta’limda robototexnika va sun’iy intellektni joriy etisning pedagogik imkoniyatlari ..............ccccccoiiiiiiiine. 155
Mahmudov lixom Baxrom 6gli

Nostandart masalalarni trigopnometrik usullar yordamida YeGiS .......cooveiiiiiiiiiiiiiee e 162
Mambetkarimov Bayniyaz Meyrmanovig, Saparova Aynura Arslanbay qizi

Oila va ta’lim muassasasi hamkorligida talaba gizlarni mustaqil hayotga va

oilaviy munosabatlarga tayyorlag meXanizmlari ..............ooueiiiiiiiii s 168
Vaxabova Nasiba Abdulxamidovna

Maktabgaca yosdagi bolalarda kommunikativ kompetensiyalarni rivojlantirisda

ragamli texnologiyalardan foydalaniS ..............oouiiiiiieiiiiie e 172
Hasanova Sitora Otabekovna

Teacher-Guided Artificial Intelligence for Diagnosing and Correcting Students’ Mathematical
ErTOrS iN Grad@S 50 .....eueiiiiiiii ittt e e e e e e e e e ettt e e e e e e e e e e e e aaaaaaaaaaaaas 177

Gasimov Emil Emin

Integrativ yondasuv asosida texnologiya fanini 6qitis metodik ta’minotini takomillastirigsning
(oo = A Q=TT 0 1] = o PR PPPR 183

Andaqulova Farzona Xayrulla gizi

Team Point System and Student ENgagement..............uuviiiiiiiiii e 189

Dilbar Khasanova

Tarbiyagilar faoliyatidagi kasbiy ¢eklovlarni yengis va ularning mahoratini osiris metodikasi........................ 194
Umarova Sarvinoz Akbarovna

“llk gadam” dasturining kognitiv rivojlanis sohasi bdyica natijalarini baholas vositalarini

islab Gigis Va SINOVAAN OLKAZIS..........ccooiiiiiieeeee ettt s e e e e e e e e e aaaaaaaaaaaees 197
S. K. Mamadaliyeva

AKTABGAGAVA | e



[

—~— AKTABGACGA VA

AKTAB TA’LIMI

>

2026-yil, noyabr, 11(2)-son

Oilaviy munosabatlarning 6smirlarda 6zini baholas va saxsiy mustaqillik sakllanigiga ta’sifi........................ 200
L. E. lzaitullayeva, Mamedov Jahongir Azerovich

MpodeccroHanbHO OpUEHTMPOBaHHOE OByYEHUE PYCCKOMY SA3bIKY CTYAEHTOB-3KOHOMWUCTOB B

BY3AX YBOEBKMCTAHA ... eeeeeeiieeeeeeieeeiteteeeeeeeeeeeeeeee e et s b e e eeeeeeeeeeesaaasaatasaeseeeeaeeeeeeeaaassbssseeeeeeaeeeseesansssbsseneeeaeaeens 207
KununuyeBa ®epy3a BewwmmoBHa

Sport turizmi faoliyatida motivatsiya, ijtimoiy faollik va kasbiy refleksiyani rivojlantiris yollari........................ 212
Dustov Jonibek Amriddinovig

Sun’iy intellekt orgali talabalarda tanqidiy fikrlasni rivojlantirisning pedagogik imkoniyatlari........................ 217
Sodiqova Dilfuza Ropijonovna

Bolajak pedagoglarda zéravonliksiz mulogot kdnikmalarini rivojlantirisning pedagogik mexanizmiari.......... 221
Sultanova Nilufar Raxmatullayevna

MeTtogonormyeckme OCHOBbI rOCNMUTanbHOM NeaarorMky Kak HanpasneHunsa COBpeMeHHOIZ

LR T oy L 1= o (o I = SRR 227
XakumoBa lNynbwopa A6aycanamoBHa, Yonokosa Kamunna AnekceeBHa

Maktabgaca ta’lim tizimida zamonaviy axborot-kommunikatsiya texnologiyalaridan
foydalanisning pedagogik imKONIYatIari............c..uiiiiiiiii e 233

Umarova Feruzabonu Bobir qizi, Aliyeva Marjona Yusuf qizi

Maktabgaca yosdagi bolalar ta’lim-tarbiyasini taskil etisda kompleks faoliyatlarda tarbiyalas

tizimiga qoyilgan zamonaviy talablar...............oeei e 239
Nazarkulova Laylo Saidjon qizi



>
2026-yil, noyabr, 11(2)-son e

TEAM POINT SYSTEM AND
STUDENT ENGAGEMENT

Dilbar Khasanova
Doctor of Philosophy in Pedagogical Sciences (PhD),
Associate Professor at the International Islamic Academy of Uzbekistan.
ORCID: https://orcid.org/0009-0005-9913-2787

Abstract: This article examines how an English lesson model built on fully pre-planned activities and a team point-accu-
mulation system affects student engagement and achievement. Students work in teams and earn points for each task;
at the end of the lesson, the team’s total is awarded to every team member. Continuous-assessment results of the same
24 students in two groups were converted to percentages and compared between the 2025-2026 academic year and
the first eight weeks of the 2026—2027 academic year, up to the midterm assessment. The group mean rose from 76.4%
to 79.2% (+2.8 percentage points; a relative increase of 3.6%), although, given the small sample, this difference is not
statistically significant (p = 0.18). The largest gains were observed among students with lower previous results: 68.5%
— 78.1% (+9.6 percentage points; p = 0.018), while the results of higher-achieving students remained stable (81.1% vs.
79.8%). The findings are interpreted in terms of positive interdependence, individual accountability and regression to the
mean, and recommendations are made for strengthening individual accountability within team point systems.

cooperative learning, team-based learning, gamification, student engagement, point accumulation, English
as a foreign language, continuous assessment, motivation.

Annotatsiya: Mazkur maqolada ingliz tili darslarida oldindan téliq tayyorlangan faoliyatlar (pre-planned activities) va
jamoaviy ball tdplas tizimiga asoslangan dars modelining talabalar faolligi (student engagement) va 6zlastirisiga ta’siri
tahlil gilinadi. Modelga kora, talabalar jamoalarda iglab, har bir topsiriq ugun ball tdplaydi, dars yakunida esa jamoa balli
uning har bir a’zosiga beriladi. Ikki guruhdagi ayni 24 nafar talabaning 2025-2026-6quv yilidagi hamda 2026-2027-6quv
yilining oraliq nazoratgaca bdlgan 8 haftasidagi joriy nazorat natijalari foizga aylantirilib, taggoslandi. Guruh 6rtacasi
76,4% dan 79,2% ga osdi (+2,8 foiz punkt; nisbiy dsis 3,6%), biroq tanlanma kigikligi sababli bu farq statistik ahamiyatga
ega emas (p = 0,18). Eng sezilarli 6sis avval past natija korsatgan talabalarda kuzatildi: 68,5% — 78,1% (+9,6 foiz punkt;
p = 0,018), yuqori natijali talabalar natijasi esa bargaror qoldi (81,1% va 79,8%). Natijalar ijobiy 6zaro bogliglik (positive
interdependence), individual javobgarlik (individual accountability) va drtagaga qaytis (regression to the mean) nugtayi
nazaridan izohlanadi hamda jamoaviy ball tizimida individual javobgarlikni kucaytiris boyica tavsiyalar beriladi.

hamkorlikda 6qitis (cooperative learning), jamoaviy is, geymifikatsiya (gamification), talabalar faolligi, ball
téplas tizimi, ingliz tili, joriy nazorat, motivatsiya.

AHHOTaums: B cTaTbe aHanuanpyeTcs BNUSHNE MOLENM YPOKa aHITIMNCKOIO A3blka, OCHOBAHHOWM Ha MOMHOCTbLIO 3apaHee
MOArOTOBMEHHbIX 3a4aHNSAX M CUCTEME KOMaHAHOrO HaKkonneHns 6annos, Ha BOBIEYEHHOCTb U YCNEBAEMOCTb CTYAEHTOB.
CTygeHTbl paboTatoT B KOMaHAAx 1 HabupatoT 6ansbl 3a kaxgoe 3afaHue; B KOHLE YpoKa KOMaHAHbIN 6ann 3acymTbl-
BaeTCH KaXOoMy YYacTHUKY. Pedynbratbl TEKYLLEro KOHTPOMsS OOHUX U Tex xe 24 cTtyaeHToB AByx rpynn B 2025-2026
y4yebHOM rogy v 3a nepsble BoceMb Hepenb 2026—2027 yyebHoro roga (40 NPOMEeXyTOYHOro KOHTpons) 6binv nepese-
[O€EHbI B NPOLEHTLI 1 conocTaBneHbl. CpegHuii 6ann rpynn Belpoc ¢ 76,4% 0o 79,2% (+2,8 NpoLeHTHOro nyHKTa; OTHO-
cuTenbHbIM pocT 3,6%), ogHaKo M3-3a HeGONbLUION BbIGOPKM 3TO pas3nuyme ctatucTnyeckn HesHaqmmo (p = 0,18). Hau-
OOnNbLUNIA POCT OTMEYEH Y CTYAEHTOB C paHee HN3Knumu pesyneratamu: 68,5% — 78,1% (+9,6 NpoLeHTHOro nNyHKTa; p =
0,018), Toraa Kak pe3ynbrathbl CTYAEHTOB C BbICOKOW YCNEeBaeMOCTbo OCTanncb ctabunbHbiMu (81,1% 1 79,8%). Pesynb-
TaTbl NIHTEPNPETMPYIOTCA C MO3MLIMIA NO3UTUBHOWN B3aMO3aBUCUMOCTM, MHAMBUAYaNbHON OTBETCTBEHHOCTU U pPErpeccun
K cpegHeMy; AaHbl peKOMeHAaLMN MO YCUINEHNIO UHAVMBUAYaNbHOM OTBETCTBEHHOCTM B KOMaHAHOW 6annbHON cucteme.

KoonepatuBHoe oby4yeHue, komaHOHasi paborta, reMMudukalms, BOBMEYEHHOCTb CTYOEHTOB,
cUcTEMa HakoMnneHnst 6annoB, aHIMUACKUIA SA3bIK, TEKYLLUA KOHTPOSb, MOTUBALMS.
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In foreign language teaching, a student’s active participation in class directly affects learning outcomes:
speaking skills develop only through regular practice. In practice, however, almost every class contains
students who rarely join in, leave tasks unfinished, or remain mere observers. Teachers do use pair work, group
work, running dictation, and online assessment platforms, but these techniques are usually applied as isolated
episodes within a lesson, and the lesson as a whole is not built as a coherent motivational system.

International research consistently confirms the effectiveness of active learning. In a meta-analysis of
225 studies, Freeman and colleagues found that examination scores were on average about 6% higher under
active learning, while students taught by traditional lecturing were 1.5 times more likely to fail @. Research
on cooperative learning likewise shows that achievement is highest when group goals are combined with
individual accountability 1,

This article draws on the author’s practical experience of teaching English. In earlier lessons, each session
included one online assessment and one traditional activity. From the 2026—2027 academic year onward,
lessons were organised as a sequence of fully pre-planned activities based on team point accumulation.

The aim of the study is to determine the effect of a lesson model based on team point accumulation on
student engagement and continuous-assessment results.

The objectives were:

1) to describe the structure of the new lesson model;

2) to compare the continuous-assessment results of the same students under the previous and the new
model in a paired design;

3) to analyse the effect separately for students with lower and higher previous results;

4) tointerpret the results in light of established theories and to formulate practical recommendations.

The primary theoretical foundation of the study is the social interdependence theory of D. W. Johnson and
R. T. Johnson. According to these authors, when group members’ goals are positively linked — that is, when
each member can reach his or her own goal only if the team succeeds — members engage in promotive interac-
tion, supporting one another’s efforts. Effective cooperation requires five elements: positive interdependence,
individual accountability, promotive interaction, social skills, and group processing .

Summarising empirical research on cooperative learning, R. E. Slavin showed that the strongest effects
on achievement occur when group goals are combined with individual accountability: the team’s reward should
depend on the individual learning of each of its members ©l. This is important for designing a team point system,
because in a model where the team’s result is awarded equally to every member, some students may gain
points through others’ efforts (free-riding), while the individual contribution of stronger students may become
invisible.

From a motivational perspective, the self-determination theory of R. M. Ryan and E. L. Deci offers an
important explanation. According to the theory, intrinsic motivation is strengthened when three basic psycholog-
ical needs are satisfied: competence, autonomy, and relatedness . In a team point system, the points awarded
after each task immediately support a sense of competence, while working in a team satisfies the need for
relatedness.

In language teaching, Z. Dérnyei organised motivational strategies into four stages: creating the basic
motivational conditions, generating initial motivation, maintaining and protecting motivation, and encouraging
positive retrospective self-evaluation . As the author emphasises, a cohesive learner group and the engaging
presentation of tasks are key factors in sustaining motivation.

The use of points, rankings, and competition is also closely related to the concept of gamification. Reviewing
24 empirical studies, J. Hamari, J. Koivisto, and H. Sarsa concluded that gamification generally produces
positive effects, but that these effects depend on the context of use and the characteristics of the users, and
that in some studies they may be explained by a novelty effect .

Thus, the literature indicates that a lesson model combining group goals, individual accountability,
immediate feedback, and game elements is theoretically well grounded. However, how such a model affects
students at different achievement levels - in particular, whether its effect differs for lower- and higher-achieving
students - has received little attention.
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RESEARCH METHODOLOGY

Participants. The study involved two academic groups taught by the author in both academic years: the
Philology group (Philology 3 in 2025-2026, Philology 4 in 2026—2027) and the International Relations (IR)
group (IR 3 — IR 4). In the International Relations group, English is taught as English for Specific Purposes
(ESP). The paired analysis included students with results in both years: 13 from the Philology group and 11
from the International Relations group, 24 students in total. Two students who joined the Philology group
(Philology 4) in 2026—2027 were excluded from the paired analysis.

Data. In both years, continuous-assessment (CA) results were recorded on a 30-point scale and converted
to percentages for comparison. Results from the 2025-2026 academic year represent the previous lesson
model, and results from the eight weeks between the start of the 2026—-2027 academic year and the midterm
assessment represent the new model.

Previous lesson model. In earlier lessons, each session included one online assessment and one tradi-
tional activity — running dictation, teamwork, or pair work. The remainder of the lesson consisted of teacher
explanation and the sequential completion of exercises.

New lesson model. From the 2026-2027 academic year, lessons were organised according to the
following principles:

1. All activities in the lesson are fully prepared in advance and delivered in sequence through PowerPoint
slides, so that the lesson follows a single coherent script;

2. Theclassis divided into teams, and the teams earn separate points for each activity; questions are revealed
one at a time, and the answer is shown at the next step, so that other teams cannot prepare in advance;

3. At the end of the lesson, the points accumulated by a team are awarded to each of its members as indi-
vidual points, so that every student feels that his or her contribution affects the team’s result.

Analysis. Each student’s results in the two years were compared using a paired t-test and the Wilcoxon
signed-rank test (significance level p < 0.05). To determine how the model affected students at different levels,
students were divided into two subgroups by their 2025-2026 result: lower-achieving (22 points, i.e. 73.3%,
or below; n = 9) and higher-achieving (23 points, i.e. 76.7%, or above; n = 15). The quantitative analysis was
supplemented by pedagogical observation.

ANALYSIS AND RESULTS

Results for the two years by group are presented in Table 1.

Table 1: Continuous-assessment results of the same students, % (standard deviation in brackets)

| Gow | o | 20252026 | 20262027 | Changepp. | _p |

Philology 13 77.4(7.2) 79.2 (9.0) +1.8 0.50
International Relations 11 75.2 (7.8) 79.1 (9.9) 8.8 0.24
Total 24 76.4 (7.4) 79.2 (9.2) +2.8 0.18

As the table shows, mean results rose in both groups during the period in which the new model was
applied: overall, from 76.4% to 79.2%, i.e., by 2.8 percentage points (a relative increase of 3.6%). The increase
was larger in the International Relations group (+3.9 percentage points; 5.2% in relative terms). Of the 24
students, 12 improved, 5 remained the same, and 7 declined. However, given the small sample, the group-level
increase is not statistically significant (p = 0.18).

When students are analysed by their previous results, it becomes clear which students accounted for most
of the increase (Table 2).

Table 2: Change by previous achievement level, %

Subgroup | n | 2025-2026 | 2026-2027 Change,pp. | p |

Lower-achieving (< 73.3%) 9 68.5 78.1 +9.6 0.018
Higher-achieving (2 76.7%) 15 81.1 79.8 =13 0.49

Students with lower previous results improved by 9.6 percentage points on average, and this difference is
statistically significant (p = 0.018; Wilcoxon test p = 0.016). Of the 9 students in this subgroup, 7 improved, 2
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remained the same, and none declined. The improvement was almost identical in both groups: +9.2 percentage
points in the Philology group and +10.0 in the International Relations group. The largest gains (+23 to +27
percentage points) were recorded by two students in this subgroup. The results of higher-achieving students
remained stable: the —1.3 percentage-point difference is not statistically significant (p = 0.49).

In addition to the quantitative results, pedagogical observation revealed the following qualitative changes:

1. Student engagement increased noticeably, and previously passive students began to take an active part in
earning points for their teams;

2. Students expressed gratitude to the teacher after lessons, and the lessons became more memorable for
them;

3. Because all activities were fully prepared in advance, the pace of the lesson became steady, and no time
was lost in transitions between activities.

The main finding of the study is that, under the new model, the group mean rose by 2.8 percentage
points, and this increase came mainly from students who had previously scored lower: their results rose by 9.6
percentage points on average, while the results of higher-achieving students remained stable. Several factors
may explain this result.

First, awarding the team’s points to each member creates the positive interdependence described by
Johnson and Johnson : students realise that their own results depend on their teammates’ work and, rather
than remaining passive observers, strive to contribute to the team. The points awarded immediately after each
task satisfy the need for competence ¥, and running the lesson according to a coherent script corresponds
to the stage of maintaining motivation highlighted by Dérnyei . The activation of previously passive students
recorded through observation, and the statistically significant improvement among lower-achieving students,
are consistent with this mechanism.

Second, the stability of higher-achieving students’ results indicates that the team point system did not harm
stronger students. At the same time, their results did not increase noticeably. As Slavin emphasises, when the
team reward is not tied to each member’s individual learning, individual contributions may become invisible [6];
strengthening elements of individual accountability is therefore necessary to motivate stronger students further.

Third, when interpreting the improvement among lower-achieving students, statistical regression to the
mean should also be considered: students who score low on one occasion tend to move closer to the average
on the next measurement. Because there was no control group, this effect cannot be fully separated from
the effect of the model. Nevertheless, the fact that these students not only moved towards the average but
almost caught up with it (78.1% vs. 79.8%), together with the observational evidence, suggests that part of the
improvement is attributable to the model.

The direction of the group-level increase is consistent with the positive effect of active learning reported
by Freeman and colleagues @, although it did not reach statistical significance owing to the small sample and
the short eight-week period. As Hamari and colleagues note ), the effects of game elements may change over
time, so a longer observation period is needed.

Limitations:

There was no control group;

)
2) the sample is small (n = 24), and the teacher was also the researcher;
) assessment content differed between the two academic years;

)

because team points were added to continuous assessment, the results partly reflect the assessment
mechanism itself;

5) regression to the mean cannot be fully ruled out;

6) the observation period was short (eight weeks).

Based on the results of the study, the following conclusions were drawn:

1. Organising the lesson as a sequence of fully pre-planned activities and linking each activity to a team point
system increases student engagement and makes lessons more meaningful and memorable.

2. For the same 24 students, the group mean rose from 76.4% to 79.2% (+2.8 percentage points; a relative
increase of 3.6%); given the small sample, this difference is not statistically significant.
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3. Students with lower previous results improved by 9.6 percentage points on average (p = 0.018), and none
of them declined. This supports the pedagogical observation that previously passive students became
more active.

4. The results of higher-achieving students remained stable; the model did not harm them, but elements of
individual accountability are needed to motivate them further.

5. The decisive factor was not the novelty of the techniques themselves but the way they were delivered as
a coherent system.

*  Supplement team points with short individual tasks that ensure individual accountability;

* introduce individual bonus points and roles (team captain, checker, speaker) for stronger students;
* regularly rotate team composition and roles;

« alternate activity types so that the novelty effect does not fade;

« and, in future research, use a control group, engagement questionnaires, and a longer observation period.
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