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AMETHODOLOGICAL

MODEL FOR DEVELOPING
PEDAGOGICAL REFLECTION IN
PRE-SERVICE EFL TEACHERS

Rahimberdiyeva Maftuna Rakhimberdi kizi
Independent PhD researcher at the department of pedagogy,
Chirchik state university, Uzbekistan

Abstract: The present article explores the issue of developing pedagogical reflection in pre-service EFL teachers and
proposes a methodological model for its systematic formation in teacher education programs. In modern foreign language
pedagogy, professional competence is no longer understood solely as knowledge of grammar, vocabulary, or teaching
techniques. It also includes the ability of future teachers to analyze their instructional decisions, evaluate classroom
interactions, identify strengths and weaknesses in their teaching behavior, and improve their practice through conscious
self-assessment. The article argues that pedagogical reflection is one of the key conditions for the formation of an auton-
omous, flexible, and professionally mature EFL teacher. The study is based on a theoretical analysis of pedagogical,
methodological, and psychological literature devoted to reflective practice, teacher education, and language pedagogy.
On this basis, a methodological model is proposed that includes motivational, cognitive, procedural, and evaluative com-
ponents. The article describes the main stages of the model, the instructional tools required for its implementation, and
the pedagogical conditions that ensure its effectiveness. Particular attention is paid to reflective journals, peer discus-
sions, microteaching, teaching practicum, mentor feedback, and self-analysis tasks. It is concluded that systematic work
on reflection development contributes to stronger methodological awareness, better classroom decision-making, and
long-term professional growth of future foreign language teachers.

pedagogical reflection, pre-service EFL teachers, methodological model, reflective practice, teacher educa-
tion, professional development, microteaching.

Annotatsiya: Mazkur magolada bo‘lajak ingliz tili o‘gituvchilarida pedagogik refleksiyani rivojlantirish masalasi yoritilib,
uni bo‘lajak ingliz tili o‘gituvchilarini tayyorlash dasturlarida tizimli ravishda shakllantirishga qgaratilgan metodik model
taklif etiladi. Zamonaviy chet tillar pedagogikasida kasbiy kompetensiya endilikda fagat grammatika, lug‘at boyligi yoki
o'qgitish usullarini bilish bilangina cheklanmaydi. U, shuningdek, bo‘lajak o‘gituvchilarning o‘z o‘qitish qarorlarini tahlil gila
olishi, sinfdagi o‘’zaro munosabatlarni baholashi, o'z pedagogik faoliyatidagi kuchli va zaif tomonlarni aniglashi hamda
ongli o'zini o‘zi baholash asosida o'z amaliyotini takomillashtirish gobiliyatini ham oz ichiga oladi. Magolada pedagogik
refleksiya mustaqil, moslashuvchan va kasbiy jihatdan yetuk bo‘lajak ingliz tili o‘gituvchisini shakllantirishning muhim
shartlaridan biri ekanligi asoslab beriladi. Tadqgiqot reflektiv amaliyot, o‘gituvchi ta’limi hamda til o‘gitish metodikasiga oid
pedagogik, metodik va psixologik adabiyotlarning nazariy tahliliga asoslangan. Shu asosda motivatsion, kognitiv, protses-
sual va baholovchi komponentlarni 0‘z ichiga olgan metodik model ishlab chigilgan. Magolada ushbu modelning asosiy
bosqichlari, uni amaliyotga joriy etish uchun zarur bo‘lgan o‘quv vositalari hamda samaradorligini ta’'minlovchi pedagogik
shart-sharoitlar bayon etiladi. Alohida e’tibor reflektiv kundaliklar, o‘zaro muhokamalar, mikroo‘qitish, pedagogik amaliyot,
mentor (ustoz) fikr-mulohazalari hamda o‘zini 0‘zi tahlil gilish topshiriglariga garatilgan. Xulosa qilib aytganda, refleksiyani
tizimli ravishda rivojlantirish bo‘lajak chet tili o‘gituvchilarida metodik ongning kuchayishiga, sinfdagi garorlar gabul qilish
sifatining oshishiga hamda uzoq muddatli kasbiy rivojlanishga xizmat qiladi.

pedagogik refleksiya, bo‘lajak ingliz tili o‘gituvchilari, metodik model, reflektiv amaliyot, o‘qituvchi ta’limi,
kasbiy rivojlanish, mikroo‘qitish.
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AHHoTauus: B gaHHoi cTaTbe paccmaTtpuBaeTtcs npobriema pasBuTUs negarorniyeckon pednekcum y 6yaymx yymtenen
aHITIMIACKOTO A3blKa 1 NpeadnaraeTcs MeTognyeckasi Mogesb €€ CUCTEMHOTO (DOPMUPOBaHUSA B MporpaMMax negarormye-
ckoro obpasoBaHus. B coBpeMeHHOl MeToavKe npenogaBaHns MHOCTPaHHBIX SI3bIKOB MPOdeccuoHanbHasi KOMMETEHT-
HOCTb G0ombLUe He NMOHMMAaETCA UCKITUYUTENIBHO Kak 3HaHWe rpamMmMaTuKi, CIIOBapHOro 3anaca Ui MeTo4oB oby4YeHus.
OHa TaKkKe BKMoYaeT crnocoBbHOCTb ByayLuMX yunTenen aHanusnpoBaTb COGCTBEHHbIE NeAarornieckme peLleHus, oLe-
HMBaTb B3aMMOZEVICTBIE B KIacce, BbISBIATb CUMbHbIE U Criabble CTOPOHbLI CBOE MpenofAaBaTenbCKo AesTeNnbHOCTH
1 COBEpLLEHCTBOBATL NMPAKTUKY HAa OCHOBE OCO3HaHHOW CaMoOLIeHKM. B cTaTbe 06OCHOBLIBAETCSH, YTO Nefarornyeckasi
pedrekcus ABNAETCA OOHUM U3 KIMHYEBbIX YCIOBUM (DOPMUPOBAHNA aBTOHOMHOIO, FMBKOro M NPodeccroHanbHo 3pe-
NOr0 YYUTENsI aHIMMNCKoro A3blka. ViccrnegoBaHWe OCHOBAHO Ha TEOPETMYECKOM aHanvae nenarorMyeckoin, MeToau-
YecKoW N MCUXONOrMyYecKoi NUTepaTypbl, NOCBALWEHHON pedeKCUBHON NPaKTUKe, NedarornyeckomMy obpasoBaHUio U
MeTOAMKE MpenofaBaHnsl MHOCTPaHHbIX A3bIKOB. Ha aTol ocHOBe NpeaniaraeTca MeToauyeckas MOAernb, BKIYatoLLas
MOTMBALMOHHBIA, KOTHUTUBHBI, NPOLECCYarbHbI U OLEHOYHbI KOMMOHEHTLI. B cTaTbe onuchIBarTCs OCHOBHbIE 3Tanbl
Mogenu, UHCTPYMEHTbI 0By4YeHus, HeobxoamMmble AN eé peanusauuu, a Takke nefgarormyeckue ycrioBusi, obecnedm-
Bawlne eé apdekTmBHOCTb. Ocoboe BHUMaHWE yaensieTcss pedriekCMBHbIM OHEBHUKAM, B3aMMHOMY OGCYXOEHWIO,
MUKPOOBYYEHUIO, NeJarormyeckoii npakTnke, 06paTHOM CBA3M CO CTOPOHbI HACTABHMKOB 1 3a4aHUAM Mo caMoaHanuay. B
3aKryeHe oTMeYaeTcs, YTo cuctemaTmyeckas paborta no passBuUTUIO pedoriekc cnocobCTBYET MOBbLILLEHUIO METOAW-
YeCKOoW 0CO3HAHHOCTH, YIyYLIEHUIO Ka4yecTBa NPUHSATUSA peLleHuii B y4eBHOM npoLecce 1 AoNrocpoYHOMY npodeccuo-
HalnbHOMY Pa3BUTUIO BYOYLUMX YYUTEnel NMHOCTPAHHbBIX S3bIKOB.

negarormyeckas pedgekcus, 6yuyu.|,me YYUTENS aHITIMNCKOro A3blka, MeToamnyeckas Mogenb, ped-
JNIeKCuBHasA npakTuka, negarormn4eckoe o6pa303aHV|e, npogeccrmoHanbHoe passuTue, MMKp006yqume.

The training of future foreign language teachers has become a strategically important area in modern
pedagogy because the quality of language education in schools, colleges, and universities depends directly
on how professionally teacher candidates are prepared. In this process, attention is often focused on linguistic
competence, methodological knowledge, lesson planning, assessment strategies, and classroom manage-
ment. These elements are undoubtedly important; however, they do not fully determine teacher profession-
alism. A future teacher may know teaching techniques and possess strong language skills, yet still remain
insufficiently prepared for real pedagogical situations if he or she cannot critically analyze classroom events,
interpret teaching outcomes, and improve personal instructional behavior. This is the point at which pedagog-
ical reflection becomes essential. Reflection allows student teachers to understand why certain pedagogical
decisions succeed, why others fail, how learners respond to teaching strategies, and how professional growth
can be directed consciously rather than accidentally. In the field of EFL teaching, where communication, inter-
action, flexibility, and learner-centered methodology are especially important, reflection becomes not merely an
additional competence but a core professional mechanism '),

The relevance of the topic is determined by the current transformation of teacher education. In recent
years, educational institutions have increasingly emphasized competence-based preparation, practice-ori-
ented learning, and lifelong professional development. These priorities require teachers who are not passive
performers of prescribed methods but active analysts of their own instructional practice. Pre-service EFL
teachers face particularly complex professional demands because language teaching involves simultaneous
attention to content, communication, learner psychology, intercultural sensitivity, and methodological adap-
tation. A teacher of English as a foreign language must not only explain language material but also orga-
nize meaningful communication, support student motivation, use interactive tasks effectively, and respond
to diverse levels of learner ability. Such work demands a reflective mindset. Without pedagogical reflection,
teaching often becomes mechanical, with student teachers merely reproducing patterns learned from textbooks
or mentors. Reflection, on the contrary, transforms practical experience into professional knowledge. It helps
future teachers see teaching not as a sequence of routine actions but as a dynamic, meaningful, and improv-
able activity 2.

In the scientific literature, pedagogical reflection is interpreted as a conscious process of self-analysis in
which individuals examine their actions, thoughts, goals, values, and results. In teacher education, reflection
is associated with the ability to evaluate the planning, implementation, and outcomes of a lesson, understand
the causes of classroom success or difficulty, and formulate ways of improving subsequent practice. Reflection
also includes emotional and ethical dimensions because teaching decisions are influenced not only by knowl-
edge but also by attitudes, beliefs, expectations, and communication styles. For future EFL teachers, reflection
is especially important because language lessons are based on interaction, and interaction is inherently unpre-
dictable. Students may misunderstand instructions, fail to participate, resist tasks, or respond differently from
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what was expected. A reflective teacher does not simply record these facts but asks deeper questions: Why did
this happen? What factors influenced learner behavior? What could be changed? Which method would work
better next time? In this sense, reflection becomes an intellectual bridge between theory and practice ..

In the field of teacher education, the concept of reflection has been interpreted in various ways by different
scholars. John Dewey defines reflection as an active, persistent, and careful consideration of beliefs and knowl-
edge in light of supporting evidence and consequences [". This definition emphasizes the analytical nature
of reflective thinking. According to Donald Schén, reflection occurs both during action (“reflection-in-action”)
and after action (“reflection-on-action”), allowing professionals to evaluate and improve their practice . This
highlights the dynamic and situational character of reflection. Zeichner and Liston consider reflection a critical
examination of teaching practices, including their ethical and social dimensions .. Their approach expands
reflection beyond technical analysis. Similarly, Farrell views reflection as a systematic process of self-observa-
tion and self-evaluation that supports continuous professional development in language teaching 2. Based on
these perspectives, pedagogical reflection in this study is defined as a systematic and conscious process of
analyzing teaching practice and improving it through informed decision-making.

One of the main problems in teacher education is that reflection is often declared important but imple-
mented superficially. Students may be asked to write lesson reports or practice diaries, but these tasks often
remain descriptive. Student teachers note what activities they used and what happened in class, yet they do not
always analyze causal relationships, pedagogical significance, or alternative decisions. As a result, reflective
activity remains formal rather than developmental. Another problem is that reflection is sometimes introduced
too late, mainly during the teaching practicum, when students are already under stress and do not yet possess
sufficient tools for deep self-analysis. Therefore, a systematic methodological model is needed—one that intro-
duces reflection early, develops it step by step, and integrates it into all major elements of teacher educa-
tion. Such a model must define the purpose, structure, stages, tools, and pedagogical conditions of reflective
competence development “.

The aim of this article is to propose a methodological model for developing pedagogical reflection in
pre-service EFL teachers and to describe its structural elements and practical potential. The model is built on
the assumption that reflection develops most effectively when it is organized systematically and linked directly
to professional training tasks. It should not exist as a separate or occasional exercise. Rather, it must be inte-
grated into theoretical courses, observational practice, microteaching, peer interaction, and school practicum.
The proposed model includes four mutually connected components: the motivational-target component, the
cognitive-content component, the procedural-activity component, and the evaluative-corrective component.
Each of these components performs a specific function; together, however, they create a coherent system for
reflective growth.

The motivational-target component focuses on developing an internal understanding of why pedagogical
reflection is necessary. Many student teachers initially perceive reflection as a formal academic requirement.
Therefore, they need to recognize its practical value for professional effectiveness, self-development, and
classroom success. At this stage, teacher educators should explain that reflection is not self-criticism for its
own sake but a constructive professional skill that helps teachers understand their work more deeply. Through
case analysis, discussion of real classroom situations, and comparison of effective and ineffective instructional
decisions, students begin to see reflection as an instrument of pedagogical awareness. Motivation is essential
because, without it, reflective tasks become mechanical and lose their transformative potential.

The cognitive-content componentincludes the body of knowledge necessary for reflective practice. Students
need a theoretical understanding of what reflection is, what levels it includes, what aspects of teaching can be
analyzed, and what criteria can be used for self-assessment. They should become familiar with concepts such
as reflection-in-action, reflection-on-action, self-observation, self-evaluation, pedagogical analysis, and profes-
sional identity formation. In the context of EFL teaching, this component also includes knowledge of commu-
nicative methodology, classroom interaction, lesson staging, error correction strategies, and learner-centered
instruction because reflection must be grounded in methodological understanding. A student cannot adequately
evaluate teaching decisions without knowing the principles on which effective language instruction is based P..
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The methodological model develops through several stages. The first stage may be described as the orien-
tation stage. At this level, students are introduced to the concept of reflection and its significance in teacher
professionalism. The purpose is to develop basic awareness and readiness for reflective work. Students read
short pedagogical texts, analyze teaching episodes, and discuss why teacher decisions matter. The second
stage is the guided analytical stage. Here, reflective tasks are still strongly scaffolded by the teacher educator.
Students complete observation forms, respond to targeted questions, and practice linking classroom events
with methodological explanations. The third stage is the active practical-reflective stage, where students engage
in microteaching, peer teaching, simulated instructional tasks, and structured feedback exchange. The fourth
stage is the independent professional-reflective stage, usually associated with school practicum. During this
stage, students analyze real lessons, reflect on planning and implementation, and gradually acquire the ability
to self-regulate their professional development with less external support. The effectiveness of the proposed
model depends on several pedagogical conditions.

First, reflection must be systematic. Occasional reflective assignments cannot create stable competence.
If reflection is practiced only once or twice during a semester, students do not develop the habit of analytical
thinking. Second, reflection must be scaffolded. Beginning teachers cannot immediately produce deep reflective
analyses; they need prompts, examples, categories, criteria, and models. Third, the learning environment must
be psychologically safe. If students fear criticism, they will conceal mistakes and write superficial reflections.
Reflection requires trust, openness, and acceptance of error as part of professional growth. Fourth, reflective
work must be directly linked to authentic or simulated teaching practice. Reflection on abstract theory alone is
limited; reflection becomes meaningful when connected to actual pedagogical experience. Fifth, mentors and
teacher educators must themselves demonstrate reflective behavior. When instructors openly discuss their
teaching choices, doubts, and areas for improvement, students understand that reflection is a normal feature
of professionalism rather than a sign of weakness .

From a methodological point of view, the model has substantial practical value for the system of foreign
language teacher education. It contributes to the development of professional autonomy because reflective
teachers are less dependent on rigid methodological templates and are more capable of making context-sen-
sitive instructional decisions. It also strengthens the integration of theory and practice. Instead of memorizing
methodological rules mechanically, students begin to test them against classroom reality and interpret them
critically. Another important advantage is that reflection supports long-term professional development. Initial
teacher education cannot prepare teachers for every future pedagogical situation. However, it can prepare
them to learn continuously from experience. Reflection is the mechanism that makes such learning possible.
A teacher who reflects systematically is more likely to adapt to new educational technologies, learner needs,
curriculum changes, and institutional expectations. The findings of this study can be discussed in the context
of both international and national teacher education practices. In many developed countries, such as Finland,
reflective practice is systematically integrated into teacher training programs. Pre-service teachers are regularly
engaged in reflective journals, peer discussions, and supervised teaching practice, where reflection is guided
and assessed as a core professional competence.

In contrast, in Uzbekistan, although significant reforms have been implemented in recent years to modernize
teacher education, reflective practice is still often applied in a limited or formal manner. Student teachers may be
required to write reports during teaching practicum; however, these activities are frequently descriptive rather
than analytical, which reduces their developmental impact. Moreover, reflective tasks in Uzbekistan are some-
times introduced mainly at the later stages of teacher education, making it difficult for students to develop deep
reflective skills. Unlike international practices, where reflection is integrated from the early stages of training,
local programs may lack structured guidance, clear criteria, and continuous support for reflective development.
The proposed methodological model addresses these challenges by offering a systematic approach that can
be adapted to the Uzbek educational context. By integrating reflection into all stages of teacher preparation—
from theoretical courses to practicum—the model contributes to the development of more autonomous, critically
thinking, and professionally competent future EFL teachers.

Thus, the comparison shows that while Uzbekistan is moving toward modern educational standards, there
remains a need for more structured and consistent implementation of reflective practice, which this study seeks
to support. For pre-service EFL teachers, reflective practice has additional significance because language
teaching is strongly shaped by communicative interaction. The success of a lesson often depends on subtle
pedagogical decisions: how instructions are given, how questions are asked, how learner errors are corrected,
how pair and group work is organized, how classroom English is used, and how student participation is encour-
aged. These decisions cannot always be reduced to fixed formulas. They require pedagogical sensitivity and
interpretive judgment. Reflection helps develop both. It trains future teachers to notice not only what happened
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but also why it happened and what alternatives exist. In this sense, reflective competence becomes closely
connected with methodological competence itself. A reflective EFL teacher is not simply a teacher who thinks
about lessons afterward; rather, such a teacher gradually becomes more accurate, flexible, responsive, and
professionally mature [,

At the same time, the implementation of the model may encounter several difficulties. One risk is formal-
ization. If reflection is assessed only as a written requirement, students may produce stereotypical responses
without genuine analysis. Another risk is overload. Teacher education programs are often intensive, and adding
reflective tasks without redesigning the curriculum may create fatigue rather than growth. There is also the
challenge of mentor preparation. Not all school mentors or university instructors are trained to guide reflective
dialogue effectively. Some may focus only on evaluating performance instead of facilitating analysis. There-
fore, successful implementation of the model requires careful institutional planning, teacher educator training,
and a balance between reflection and other components of professional preparation. These constraints do not
weaken the model; they simply demonstrate that reflection development must be organized thoughtfully rather
than added superficially.

The development of pedagogical reflection in pre-service EFL teachers should be viewed as a central
objective of modern teacher education. Reflection allows future teachers to transform teaching experience into
professional knowledge, connect theory with classroom practice, evaluate their instructional decisions, and
improve continuously. The methodological model proposed in this article demonstrates that reflective compe-
tence can be developed purposefully through a structured system that combines motivation, knowledge, prac-
tical activity, self-analysis, and corrective action.

The model includes interconnected components and progresses through stages ranging from initial aware-
ness to independent professional reflection during practicum. Its successful implementation requires system-
atic organization, scaffolded tasks, supportive feedback, and a strong connection to real teaching experience. If
teacher education programs integrate reflection into their methodology in a meaningful and consistent manner,
future EFL teachers will enter the profession not only with language knowledge and technical teaching skills but
also with the ability to think pedagogically, evaluate themselves critically, and grow professionally throughout
their careers.
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