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Abstract: This study investigates the impact of gamified writing tasks on the motivation and writing quality of B1-level
English as a Foreign Language (EFL) learners. Grounded in Self-Determination Theory (Deci & Ryan, 2000) and Flow
Theory (Csikszentmihalyi, 1990), the research employed a quasi-experimental pre-test—post-test design involving 64
undergraduate students at Namangan State Institute of Foreign Languages. Participants were divided into an experi-
mental group (n = 32), which completed writing tasks incorporating gamification elements (points, badges, leaderboards,
narrative challenges, and timed missions), and a control group (n = 32), which completed identical writing tasks using
a conventional instructional approach. Data were collected through a validated Writing Motivation Questionnaire, pre-
and post-intervention writing samples assessed using an analytic rubric, and semi-structured interviews. The findings
revealed significant improvements in both intrinsic motivation and writing quality among learners in the experimental
group. Qualitative data further indicated increased engagement, reduced writing anxiety, and a greater willingness to
revise written work. The study concludes that gamified writing tasks create a motivating learning environment that sup-
ports measurable improvements in EFL writing performance and provides valuable implications for writing instruction in
technology-enhanced learning environments.

gamification, writing skills, learner motivation, writing quality, English as a Foreign Language (EFL), B1 level,
Self-Determination Theory.

Annotatsiya: Mazkur tadgigotda B1 darajadagi ingliz tilini chet tili sifatida o‘rganuvchi (EFL) talabalarning yozish moti-
vatsiyasi va yozma ish sifati rivojlanishiga gamifikatsiyalashgan yozuv topshiriglarining ta’siri o‘rganilgan. Tadgigot Deci
va Ryan (2000) tomonidan ishlab chigilgan O‘zini o‘zi belgilash nazariyasi (Self-Determination Theory) hamda Csiksz-
entmihalyi (1990)ning Oqgim nazariyasi (Flow Theory) asosida olib borildi. Tadgigotda Namangan davlat chet tillari insti-
tutining 64 nafar bakalavr talabasi ishtirok etgan kvazi-eksperimental oldingi va keyingi testli nazorat guruhi dizaynidan
foydalanildi. Ishtirokchilar tajriba guruhi (n = 32) va nazorat guruhiga (n = 32) ajratildi. Tajriba guruhi ballar, nishonlar
(badges), reyting jadvali (leaderboard), syujetli topshiriglar va vaqt bilan cheklangan missiyalarni o‘z ichiga olgan gam-
ifikatsiyalashgan yozuv topshiriglarini bajardi, nazorat guruhi esa ayni yozuv topshiriglarini an’anaviy usulda amalga
oshirdi. Ma’lumotlar tasdiglangan Yozish motivatsiyasi so‘rovhomasi, analitik mezon asosida baholangan yozma ishlar
hamda yarim tuzilgan intervyular orgali to‘plandi. Natijalar tajriba guruhida ichki motivatsiya va yozma ish sifati sezilarli
darajada oshganligini ko‘rsatdi. Sifat tahlili ishtirokchilarning darslarga jalb etilishi kuchaygani, yozishdagi xavotiri kamay-
gani hamda matnlarini qayta tahrir gilishga tayyorligi ortganligini anigladi. Tadqgiqot natijalari gamifikatsiyalashgan yozuv
topshiriglari EFL yozuv ko‘nikmalarini rivojlantirishda samarali motivatsion muhit yaratishini hamda ragamli ta’lim sha-
roitida yozuvni o‘qgitishni takomillashtirish uchun amaliy ahamiyatga ega ekanligini ko‘rsatadi.

gamifikatsiya, yozish ko‘nikmalari, o‘quvchilar motivatsiyasi, yozma ish sifati, ingliz tilini chet tili sifatida
o‘rganish (EFL), B1 daraja, O‘zini o‘zi belgilash nazariyasi.
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AHHOTaumsa: B gaHHOM uccrnegoBaHUMKM paccMaTpyBaeTCsl BRUSHME FEMMUMULMPOBAHHBIX MUCbMEHHbIX 3adaHui Ha
MOTMBALMIO Y KAYECTBO NMMCbMEHHON PEYN CTYAEHTOB YPOBHS B1, n3yyaroLmx aHrmmnnckni si3blk Kak MHocTpaHHbin (EFL).
MccnepgoBaHme ocHoBaHo Ha Teopuu camopetepmuHauum (Deci & Ryan, 2000) n Teopuu notoka (Csikszentmihalyi,
1990). Micnonb3oBaH KBa3WaKCNEPUMEHTaNbHbIM AU3aiiH C NpeaBapUTENbHbIM U UTOTOBLIM TECTMPOBAHMEM, B KOTOPOM
NPUHSNKW yyactve 64 cTyaeHTa HamaHraHckoro rocyapCTBEHHOMO MHCTUTYTA MHOCTPAHHbBIX A3bIKOB. YYaCTHUKM Bbinn
pacnpeneneHbl Ha 3KCNepuUMeHTanbHy rpynmny (n = 32), BbINOMHSABLUYH NMMCbMEHHbIE 3a4aHUsi C AreMeHTaMu renMmcu-
Kauuu (6annbl, 3Ha4kK, Tabnuua NMaepoB, CHXKETHbIE 3a4aHUS Y OrPAaHUYEHHbBIE MO BPEMEHW MUCCUM), U KOHTPOIBHYHO
rpynny (n = 32), BbINOMHSBLUYI aHaNornyHble 3agaHns B TpaaMumoHHoM cpopmate. [laHHble 6binm cobpaHbl ¢ UCnonb30-
BaHMEM BanvaM3NpOBaHHOIO OMPOCHMKA MOTUBALMN K MUCbMEHHON peyn, MMCbMEHHbIX paboT, OLLEHEHHbLIX MO aHanUTK-
YECKOW LLKarne, a Takke MoflyCTPYKTYPUPOBaHHbLIX MHTEPBLIO. [Mony4eHHbIe pe3ynbsraThbl nokasany 3HaunTenbHOE MoBbl-
LUEHVEe BHYTPEHHEW MOTUBALIMMN U Ka4eCTBa NMCbMEHHOW PEYN Y CTYAEHTOB 3KCNEPUMEHTaNbHOW rpynnbl. Ka4yeCcTBEHHbIN
aHanu3 Takke BbisiBUI Gonee BbICOKUI YPOBEHb BOBMEYEHHOCTU, CHXKEHNE TPEBOXHOCTW NPY NMUCbME U MOBbILLEHNE
FOTOBHOCTY K pe4aKkTUPOBaHMIO COBCTBEHHbIX TEKCTOB. [Mony4eHHble pe3ynbTaThl CBUAETENLCTBYIOT O TOM, YTO renMudu-
LUMpPOBaHHbIE MUCbMEHHbIE 3a4aHUsA co3aatoT GnaronpuaTHy0 obpa3oBaTenbHy0 Ccpedy, CNoCOOCTBYHOLLYIO YCTONYMBOW
MOTMBALMM U 3HAYUTENIbHOMY MOBBILLIEHNIO KAYECTBA NMMCbMEHHOW PeYn, a TakKe UMEIDT NPaKTUYECKYI LLEHHOCTb ANs
npenogaBsaHnsl MMCbMEHHOW peYn B YCIOBUSIX LMEPOBOro 06y4eHus.

renmmndukaumns, NMCbMeHHasi pedb, MOTUBaLMS 0DyYaloLUMXCs, Ka4eCcTBO MMCbMEHHOIO TEKCTa,
aHITMACKUI SA3bIK Kak MHOCTpaHHbIM (EFL), ypoBeHb B1, Teopusa camogetepMmHaumm.

Writing is widely recognised as one of the most cognitively demanding and emotionally challenging skills
in second language acquisition (Hyland, 2003). Unlike speaking, which often benefits from real-time interaction
and immediate clarification, writing requires learners to plan, organise, draft, revise, and refine their ideas inde-
pendently while simultaneously managing the complexities of grammar, vocabulary, spelling, and discourse
structure. For many English as a Foreign Language (EFL) learners at the intermediate level, this combina-
tion of cognitive and linguistic demands often results in frustration, avoidance, and a persistent perception
that writing is a burdensome task rather than a meaningful communicative activity. In the Uzbek educational
context, these challenges are further intensified by traditional instructional practices. Writing instruction has
historically followed a product-oriented approach in which teachers assign a topic, students produce a single
draft, and the teacher subsequently corrects linguistic errors. Although this approach is well intentioned, it
often fails to engage learners in the recursive processes of brainstorming, drafting, peer review, revision, and
reflection that are essential for developing effective writing skills. Consequently, many learners experience what
researchers describe as writing anxiety—a fear of making mistakes that encourages them to write cautiously,
avoid complex sentence structures, and rely on a limited range of vocabulary. At the B1 level of the Common
European Framework of Reference for Languages (CEFR), learners are at a critical transitional stage. They
are capable of producing connected texts on familiar topics but have not yet developed the coherence, lexical
diversity, grammatical flexibility, and organisational sophistication expected at higher proficiency levels. At this
stage, learners require sustained support, constructive feedback, and meaningful opportunities to experiment
with language. Without engaging and motivating writing activities, many B1 learners reach a developmental
plateau and gradually lose confidence in their writing abilities.

Gamification, defined as “the use of game design elements in non-game contexts” (Deterding et al., 2011,
p. 10), has emerged as a promising pedagogical strategy for addressing these motivational challenges. Orig-
inally developed in the fields of marketing and software design, gamification has increasingly been adopted
in educational settings over the past decade. Within language education, it has primarily been applied to
vocabulary learning, grammar practice, and reading comprehension through digital platforms such as Kahoot,
Quizlet, and Duolingo. However, its application to the development of writing skills—particularly among interme-
diate-level learners—remains relatively underexplored (Lee, 2017). Most existing studies focus on how gamifi-
cation facilitates vocabulary acquisition or grammar practice rather than examining its potential to transform the
complex, multi-stage writing process into an engaging, motivating, and rewarding learning experience.

Several theoretical frameworks support the potential effectiveness of gamified writing instruction. Self-De-
termination Theory (SDT), proposed by Deci and Ryan (2000), argues that intrinsic motivation develops
when three fundamental psychological needs are satisfied: autonomy (the perception of having choice and
control), competence (the perception of being capable and effective), and relatedness (the perception of being
socially connected to others). Gamification elements can be strategically designed to satisfy each of these
needs. Narrative-based tasks and opportunities to choose writing topics promote autonomy; progressive diffi-
culty levels, badges, and immediate point-based rewards strengthen learners’ sense of competence; while
leaderboards, collaborative challenges, and structured peer feedback foster relatedness (Sailer et al., 2017).
When these psychological needs are fulfilled, learners are more likely to engage deeply in writing tasks, persist
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through challenges, and derive genuine enjoyment from the learning process. Complementing Self-Determi-
nation Theory, Csikszentmihalyi’s (1990) concept of flow—a state of deep concentration and intrinsic enjoy-
ment—suggests that learners become fully engaged when tasks are appropriately challenging, goals are clearly
defined, and feedback is immediate. In a gamified writing environment, progressive levels and mission-based
activities can adjust task difficulty according to learners’ abilities, while instant rewards and visual progress indi-
cators provide continuous feedback that helps maintain flow. This is particularly important in writing instruction,
where traditional feedback is often delayed and may be perceived as discouraging rather than motivating.

From the broader perspective of second language (L2) motivation, Dérnyei and Ushioda (2011) argue that
motivation is not a stable personal characteristic but a dynamic construct shaped by instructional design, class-
room environment, peer interaction, and learners’ emotional experiences. A carefully designed gamified writing
activity can transform learners’ perceptions from “| have to write an essay” to “I want to complete this mission
and earn the next badge,” thereby changing writing from an obligatory classroom task into an enjoyable and
meaningful challenge. Empirical evidence from related fields supports these theoretical assumptions. Domin-
guez et al. (2013) reported that gamified learning experiences significantly improved student engagement,
participation, and assignment completion rates. Similarly, Hamari et al. (2014), in a comprehensive review of
gamification research, concluded that gamification generally has positive effects on learning outcomes and
learner engagement, although they cautioned that novelty effects may diminish over time. In the context of
second language education, Lee (2017) found that gamified learning activities reduce writing anxiety, increase
learners’ time-on-task, and encourage greater willingness to take linguistic risks. Nevertheless, Lee also
emphasised that relatively few studies have investigated whether gamification improves not only the quantity of
learners’ writing but also its quality, including idea development, organisation, lexical diversity, and grammatical
accuracy. This gap in the existing literature highlights the need for further empirical research examining the
effectiveness of gamified writing instruction for intermediate-level EFL learners.

The findings of this study demonstrate that gamified writing tasks have a significant positive impact on both
the motivation and writing performance of B1-level EFL learners. The 22% increase in overall motivation and
the 30% improvement in writing quality achieved by the experimental group represent substantial educational
gains that cannot be explained solely by regular writing practice. These findings are consistent with the theo-
retical assumptions of Self-Determination Theory (Deci & Ryan, 2000). The gamification elements incorporated
into the intervention were deliberately designed to satisfy the three fundamental psychological needs identified
by Self-Determination Theory: autonomy, competence, and relatedness. Narrative-based writing missions and
opportunities for learner choice enhanced autonomy by providing participants with a stronger sense of purpose
and personal control. Progressive levels of difficulty, achievement badges, and immediate point allocation
strengthened learners’ perceptions of competence through clear objectives and continuous feedback on prog-
ress. Meanwhile, leaderboards, collaborative challenges, and peer-feedback activities promoted relatedness
by fostering social interaction and a sense of shared achievement (Sailer et al., 2017). The simultaneous fulfil-
ment of these three psychological needs resulted not only in higher motivation but also in greater enjoyment,
reduced writing anxiety, and a stronger willingness to improve.

One of the most important findings of this study was the substantial reduction in writing anxiety among
learners in the experimental group. In conventional writing classrooms, errors are frequently perceived as
failures requiring correction, which may create a learning environment characterised by fear and avoidance.
In contrast, gamification reframes mistakes as temporary setbacks within the learning process rather than
permanent indicators of failure. This shift in learners’ perceptions encouraged them to take greater linguistic
risks, experiment with unfamiliar vocabulary and grammatical structures, and revise their writing repeatedly
without fear of negative evaluation. This finding is consistent with previous research suggesting that gamified
learning environments lower learners’ affective filters and create psychologically safer conditions for language
production (Lee, 2017). The considerable improvements observed in vocabulary use and content development
further suggest that gamification enhances not only the quantity of learners’ writing but also the depth of cogni-
tive processing involved in writing tasks. For example, the “Lexical Explorer” badge encouraged participants to
actively search for and incorporate newly learned vocabulary instead of relying primarily on familiar high-fre-
quency lexical items. This observation supports previous research on lexical richness in second-language
writing, which emphasises that explicit attention to vocabulary breadth and depth is essential for producing more
sophisticated written texts at the intermediate proficiency level (Laufer & Nation, 1995). Likewise, embedding
writing tasks within a coherent narrative provided learners with a meaningful communicative purpose beyond
simply “writing for the teacher,” a factor that Hyland (2003) identifies as essential for promoting authentic
engagement and meaningful written communication.
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The comparatively smaller improvements observed in grammar and mechanics also deserve careful
consideration. Although gamification clearly enhanced learners’ creativity, vocabulary use, and content devel-
opment, its influence on linguistic accuracy was less pronounced. This finding supports Lee’s (2017) argu-
ment that gamification is most effective when complemented by explicit language instruction and systematic
corrective feedback. While game elements encourage learners to write more frequently and experiment more
confidently with language, improvements in grammatical accuracy require focused instruction, guided error
analysis, and deliberate practice that extend beyond motivational strategies alone. Future interventions could
therefore integrate gamified error-correction activities, automated writing evaluation systems, or artificial intelli-
gence (Al)-based feedback tools to combine the motivational advantages of gamification with targeted linguistic
support. The control group also demonstrated a modest improvement in writing quality (approximately 10%),
which can reasonably be attributed to the benefits of regular, structured writing practice over the six-week
instructional period. Writing proficiency naturally develops through sustained practice, and both groups bene-
fited from completing six guided writing tasks. Nevertheless, the substantially greater improvement achieved by
the experimental group (approximately 30%) highlights the added value of gamification as a motivational scaf-
fold that enhances the effectiveness of writing practice by increasing learner engagement, reducing anxiety,
and promoting deeper cognitive processing.

Despite these promising findings, several limitations should be acknowledged. First, the study was
conducted within a single higher education institution over a six-week period, limiting the generalisability of the
findings to other educational contexts, learner populations, or proficiency levels. Second, although the sample
size (N = 64) was appropriate for the purposes of the present study, it restricted the statistical power needed to
detect smaller treatment effects. Third, the novelty effect associated with gamification may have contributed to
the increased engagement observed among participants in the experimental group. Because the intervention
differed substantially from learners’ previous classroom experiences, part of the motivational improvement
may have resulted from its novelty rather than from the gamification elements themselves. Future longitudinal
studies incorporating delayed post-tests would help determine whether these motivational gains remain stable
over time or gradually decline as the novelty effect diminishes (Hamari et al., 2014). Finally, the present study
examined gamification as an integrated instructional approach consisting of multiple elements operating simul-
taneously. Future research should employ more refined experimental designs capable of isolating the indi-
vidual contributions of specific gamification components—such as achievement badges, leaderboards, narrative
framing, or experience point (XP) systems—to determine which elements have the greatest influence on learner
motivation and writing quality.

A quasi-experimental pre-test—post-test control group design was employed in this study. The experi-
mental group participated in a six-week gamified writing intervention, whereas the control group completed
the same writing topics and tasks using a traditional, non-gamified instructional approach. Prior to each writing
task, both groups received identical instruction on genre conventions, text organisation, and key language
features, ensuring that the only independent variable was the presence or absence of gamification elements.
This design enabled the researcher to attribute any differences in learning outcomes specifically to the gamified
intervention. The study involved sixty-four (N = 64) second-year undergraduate students enrolled in the English
Philology programme at Namangan State Institute of Foreign Languages. All participants were classified at the
B1 level of the Common European Framework of Reference for Languages (CEFR) based on their institutional
placement test results obtained at the beginning of the academic year. Participants were randomly assigned to
either the experimental group (n = 32; 21 females and 11 males) or the control group (n = 32; 19 females and
13 males). The mean age of the participants was 19.6 years, and all had studied English for at least six years
before the study commenced. Informed consent was obtained from all participants, and ethical approval for the
study was granted by the institutional ethics committee.

During the six-week intervention, students in the experimental group completed six writing tasks, each
presented as a “mission” within an overarching narrative entitled “The Writer's Quest.” The storyline followed
a fictional young journalist travelling through different countries and encountering challenges that required
written communication to overcome. Each week, participants received a new “mission briefing” introducing the
writing task within the context of the narrative. The gamified intervention incorporated several game-design
elements, including: points and experience points (XP) awarded for task completion, revision attempts, and
peer-feedback contributions; achievement badges for specific milestones, such as the “Lexical Explorer” badge
for using ten or more newly acquired vocabulary items and the “Structure Master” badge for producing well-or-
ganised paragraphs; a weekly class leaderboard displaying cumulative scores; narrative-based writing prompts
embedded within the storyline (e.g., “You are a journalist in Istanbul. Write a descriptive article about the Grand
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Bazaar to send to your editor and unlock the next chapter of your journey.”); optional timed bonus challenges
designed to encourage writing fluency and reduce excessive self-monitoring. The control group completed the
same six writing tasks covering descriptive, narrative, opinion, and expository genres using standard written
instructions, teacher feedback, and numerical grading, but without gamification elements, narrative framing, or
competitive activities.

Three research instruments were employed to collect data. First, a 24-item Writing Motivation Question-
naire (WMQ), adapted from established writing motivation research, was administered to measure three dimen-
sions: intrinsic motivation, self-efficacy, and writing anxiety. Responses were recorded on a five-point Likert
scale (1 = strongly disagree; 5 = strongly agree). The questionnaire was piloted with 15 students who did
not participate in the main study, yielding a Cronbach’s alpha coefficient of .82, which indicated good internal
consistency. Second, participants’ pre-intervention and post-intervention writing samples were evaluated using
a five-criterion analytic rubric assessing content and idea development, organisation and coherence, vocabu-
lary range and accuracy, grammatical range and accuracy, and mechanics. Each criterion was scored on a four-
point scale, resulting in a maximum possible score of 20. To enhance scoring reliability, all writing samples were
independently assessed by two experienced EFL instructors who were blind to participants’ group membership.
Third, eight students from the experimental group (four high-performing and four low-performing participants
based on the post-test writing scores) participated in semi-structured interviews lasting approximately 10-15
minutes. These interviews explored learners’ perceptions of the gamified writing activities, their emotional expe-
riences throughout the intervention, and any perceived changes in their writing habits, motivation, and attitudes.

The study was conducted over a period of nine weeks. During Week 1, both groups completed the WMQ
and a 45-minute timed writing task as pre-tests. Between Weeks 2 and 7, participants completed one writing
task per week, progressing sequentially through descriptive, narrative, opinion, and expository writing genres.
Before each writing activity, both groups received the same 20-minute instructional session. During Week 8,
both groups completed the WMQ and a second timed writing task as post-tests. In Week 9, semi-structured
interviews were conducted with the selected participants from the experimental group. Quantitative data were
analysed using SPSS Statistics Version 26. Pre-test scores were compared to verify that the two groups were
equivalent before the intervention. Within-group improvements from pre-test to post-test were then examined,
followed by comparisons of post-test performance between the two groups. Qualitative interview data were
transcribed verbatim, coded thematically, and organised into emerging themes using a systematic thematic
analysis procedure.

Before the intervention, both groups completed the Writing Motivation Questionnaire (WMQ) and a timed
writing task. The mean motivation and writing quality scores of the two groups were highly comparable, indi-
cating that neither group had a significant advantage at baseline. Therefore, any differences observed following
the intervention could reasonably be attributed to the instructional approach rather than to pre-existing differ-
ences in learners’ motivation or writing ability. Following the six-week intervention, the experimental group
demonstrated a substantial improvement in overall writing motivation. On the five-point scale, the mean moti-
vation score increased from approximately 3.1 before the intervention to nearly 3.8 afterwards, representing an
improvement of approximately 22%. This increase was not merely statistical but was also reflected in learners’
perceptions, as many participants reported feeling considerably more enthusiastic and willing to engage in
writing activities. The greatest improvement was observed in the intrinsic motivation dimension. At the begin-
ning of the study, many participants indicated that they wrote primarily because writing tasks were compulsory
rather than enjoyable. By the end of the intervention, the average intrinsic motivation score had increased from
approximately 2.9 to 3.8, suggesting a meaningful transition from externally regulated participation to genuine
internal motivation. Learners reported looking forward to writing activities, voluntarily writing during their free
time, and experiencing greater pride in their written work.

An equally important finding was the reduction in writing anxiety. Before the intervention, many participants
reported feeling anxious about making mistakes and reluctant to share their written work with classmates. After
six weeks, the average anxiety score decreased from approximately 3.7 to 2.9 on the five-point scale. Interview
responses suggested that the gamified environment made mistakes feel less threatening and encouraged
learners to perceive errors as a natural part of the learning process rather than as failures. In contrast, the
control group demonstrated only a slight increase in motivation, with the average score rising from approxi-
mately 3.1 to 3.2. This relatively small improvement was unlikely to represent a meaningful educational effect
and was more plausibly associated with learners’ increasing familiarity with the course rather than with any
specific motivational intervention. Consequently, the experimental group achieved substantially higher moti-
vation scores than the control group at the conclusion of the study. With regard to writing quality, participants’
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compositions were evaluated using a five-criterion analytic rubric assessing content, organisation, vocabu-
lary, grammar, and mechanics, with a maximum possible score of 20 points. At the beginning of the study,
both groups produced writing of comparable quality, with mean scores of approximately 11 points out of 20.
Following the intervention, the experimental group’s mean score increased to nearly 15 points, representing an
improvement of approximately 30%. Although the control group also demonstrated progress, its mean score
increased only to approximately 12 points, corresponding to an improvement of roughly 10%.

Analysis of the individual rubric criteria revealed that the experimental group achieved the greatest gains
in vocabulary and content development. The mean vocabulary score increased from approximately 2.2 to 3.2 (out
of 4). Learners demonstrated a noticeably broader lexical repertoire, incorporated newly acquired vocabulary
from classroom instruction, experimented with less frequent expressions, and displayed greater lexical diversity
overall. The “Lexical Explorer’badge appeared to be a particularly effective motivational element contributing
to this improvement. Similarly, the mean score for content and idea development increased from approximately
2.3 to 3.2 (out of 4). Participants elaborated their ideas more effectively, provided richer supporting details and
examples, and organised their arguments more coherently. The narrative framing of the writing tasks appeared
to stimulate learners’ creativity and encouraged them to consider more carefully both what to write and how to
engage their intended audience. Although improvements were also observed in organisation, grammar, and
mechanics, these gains were comparatively more modest. This finding suggests that gamification exerted its
strongest influence on the creative, expressive, and lexical dimensions of writing, whereas accuracy-related
aspects of writing developed at a slower rate. The thematic analysis of the interview data generated three
principal themes. The first theme concerned enhanced engagement and enjoyment. Participants consistently
described the gamified writing activities as “exciting,” “enjoyable,” and “different from ordinary homework.” The
narrative component was particularly well received. One participant explained: “| wanted to finish the mission
to see what happened next in the story. | didn’t feel like | was writing an essay-| felt like | was solving a puzzle.
| actually looked forward to Wednesday’s writing class.”

The second theme involved reduced writing anxiety and increased willingness to revise. Several learners
reported that the point-and-badge system fundamentally changed their perception of mistakes. In traditional
writing classes, errors were commonly viewed as failures because they were highlighted in red ink. In contrast,
the gamified environment encouraged learners to regard mistakes as opportunities for improvement since they
could revise their work and regain points. As one participant commented: “Before, | was afraid to write because
of mistakes. But in the game, if | lost points, | could try again. So | revised my text two or three times, and each
time it became better.” The third theme related to motivation through competition and visible progress. The
leaderboard and experience point (XP) system provided learners with continuous, tangible evidence of their
progress throughout the intervention. Instead of receiving only a final grade, participants were able to monitor
their weekly development and compare their progress with that of their classmates. One interviewee stated:
“Seeing my name move up the leaderboard made me want to write more and use more advanced vocabulary
to earn the ‘Lexical Explorer’ badge. | even started reading English articles at home to learn new words.”

This study provides empirical evidence that gamified writing tasks significantly enhance both the writing
motivation and the writing quality of B1-level EFL learners. By embedding writing activities within a structured
game-based narrative incorporating points, badges, leaderboards, progressive challenges, and mission-ori-
ented tasks, the intervention successfully addressed learners’ psychological needs for autonomy, compe-
tence, and relatedness. Furthermore, it reduced writing anxiety and promoted deeper cognitive engagement,
greater creativity, and sustained participation in the writing process. The most substantial improvements were
observed in vocabulary range and content development, suggesting that gamification encourages learners to
take greater linguistic risks, employ a wider range of lexical resources, and invest more effort in developing
their written texts.

The findings of this study have important practical implications for EFL teachers, curriculum developers,
and educational policymakers, particularly in educational contexts such as Uzbekistan, where product-ori-
ented approaches to writing instruction continue to predominate. Integrating gamification into writing curricula—
whether through digital learning platforms, classroom-based game mechanics, or low-technology alternatives
such as progress charts, sticker systems, and achievement trackers—offers an evidence-based strategy for
transforming writing from a source of anxiety and obligation into an engaging, rewarding, and iterative learning
experience. Future research should investigate the long-term sustainability of the motivational and instructional
benefits of gamification, examine its effectiveness across different language proficiency levels and educational
settings, and explore its integration with artificial intelligence (Al)-driven feedback systems to support both
writing fluency and linguistic accuracy in second language (L2) writing development.
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