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DEVELOPING EFL STUDENTS’
ACADEMIC WRITING SKILLS
THROUGH SELF-DIRECTED
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Abstract: This article examines how self-directed learning strategies can support the development of academic writing
skills among students learning English as a foreign language at pedagogical universities in Uzbekistan. It presents a
pedagogical framework that connects goal setting, independent planning, critical reading, reflective writing, and self-as-
sessment with the stages of the academic writing process. The discussion focuses on how teachers can guide students
towards greater responsibility for identifying writing difficulties, selecting appropriate learning resources, monitoring prog-
ress, and revising their texts. Particular attention is given to learning journals, writing portfolios, assessment rubrics, and
structured peer feedback as practical tools for supporting independent learning. The article also considers challenges
that may limit students’ engagement, including differences in language proficiency, limited experience of autonomous
learning, and dependence on teacher correction. Rather than reporting experimental findings, it offers a conceptual
account of how these strategies can be integrated into university writing instruction. The proposed approach positions
teacher guidance and learner autonomy as complementary elements in preparing future English teachers to become
more reflective and independent academic writers.

Key words: English as a foreign language, academic writing, self-directed learning, learner autonomy, writing strategies,
self-assessment, reflective practice, writing portfolios, peer feedback, teacher education.

Annotatsiya: Ushbu magolada O‘zbekistondagi pedagogika universitetlarida ingliz tilini chet tili sifatida o‘rganayotgan
talabalarning akademik yozuv ko‘nikmalarini rivojlantirishda mustaqil ta’lim strategiyalarining imkoniyatlari ko‘rib chigiladi.
Magqgolada magsad belgilash, mustaqil rejalashtirish, tangidiy o‘qish, refleksiv yozuv va o'zini o‘zi baholashni akademik
yozuv jarayonining bosgichlari bilan bog‘laydigan pedagogik model taklif etiladi. Asosiy e’tibor o‘gituvchilarning talabalarni
yozuvdagi giyinchiliklarni aniglash, tegishli o‘quv resurslarini tanlash, o'z rivojlanishini kuzatish va matnlarini qayta ish-
lash uchun ko‘prog mas’uliyat olishga qanday yo‘naltirishi mumkinligiga qaratiladi. Mustaqil ta’limni qo‘llab-quvvatlovchi
amaliy vositalar sifatida o‘quv kundaliklari, yozma ishlar portfoliolari, baholash mezonlari va aniq tartib asosida tashkil
etilgan o‘zaro fikr-mulohaza almashishga alohida e’tibor beriladi. Shuningdek, talabalarning faol ishtirokini cheklashi
mumkin bo‘lgan omillar, jumladan, til bilish darajasidagi farglar, mustagqil ta’lim tajribasining yetishmasligi va xatolarni
tuzatishda o‘gituvchiga qaramlik muhokama gilinadi. Maqolada eksperimental natijalar taqdim etilmaydi; aksincha, ushbu
strategiyalarni universitetdagi yozuv mashg‘ulotlariga integratsiya gilishning konseptual asoslari yoritiladi. Taklif etilgan
yondashuv bo‘lajak ingliz tili o‘gituvchilarini o'z yozuv faoliyatini tahlil gila oladigan, mustaqil akademik matn yaratuv-
chi mutaxassislar sifatida tayyorlashda o‘gituvchi rahbarligi va ta’lim oluvchi avtonomiyasini bir-birini to‘ldiruvchi tarkibiy
gismlar sifatida talgin etadi.

Kalit so‘zlar: Ingliz tili chet tili sifatida, akademik yozuv, mustagqil ta’lim, ta’lim oluvchi avtonomiyasi, yozuv strategiyalari,
0'zini 0'zi baholash, refleksiv amaliyot, yozma ishlar portfoliolari, o‘zaro fikr-mulohaza, o‘gituvchilar tayyorlash.
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AHHOTauus: B ctaTbe paccmaTpuBaloTcs BO3MOXHOCTY CTpaTernii CaMoCTOATENBHOMO 00y4YeH sl B pa3BUTUI HABLIKOB
aKkaZeMM4YecKoro NucbMa y CTyAeHTOB NeJarormiyeckmx yHMBEpCUTETOB Y36ekucTaHa, M3yvatoLmnx aHIMUACKUIA A3bIK Kak
MHOCTpaHHbIN. MpeanaraeTca negarornyeckasl Mogenb, CBA3blBaOLWAA MNOCTAHOBKY Lierei, CaMoCTOATENbHOE MiaHu-
poBaHue, KpUTYeckoe YTeHne, pedoriekCMBHOE NMUCbMO U CaMOOLIEHKY C dTarnaMu Co3naHusl akafeMMYeckoro TeKcTa.
OcHOBHOE BHUMaHWe yaensieTcst ToMy, Kak npernogasaTtenii MoryT noMoraTth CTyAeHTam npuHUMaTb Ha cebst Gombluyto
OTBETCTBEHHOCTb 3a BbISIBMIEHWE TPYAHOCTEN B MUCbMEHHOM peyn, BbIGOP NOAXOAsALMX y4eBHbIX PeCypCcoB, OTCMEXU-
BaHWe CoBGCTBEHHOro mporpecca v nepepaboTky TekcToB. Ocoboe BHUMaHWe yaensercs y4ebHbIM AHEeBHMKaM, NnopT-
bonMo MMCbMeHHbIX PaboT, KpUTepUasbHbIM LIKanaMm OLEeHUBAHWS U CTPYKTYPUPOBAHHOW B3aUMHOM 0BpaTHOW CBSA3W
KaK NpaKTUYeCKNM MHCTPYMEHTaM MoadepXKku caMoCTOATENbHOMO obyyeHus. Takke paccmaTpuBatoTcs hakTopbl, Cro-
COBHble OrpaHMYMBaTb BOBIEYEHHOCTb CTYAEHTOB, BKMOYAs Pasnnyvsl B YPOBHE BradeHUsi S3bIKOM, HE4OCTaTOYHbI
OMbIT CAMOCTOSITENIBLHOMO 06YYeHUsI U 3aBUCMMOCTb OT MCMpaBreHnin npenodasarens. CTaTbs He NPeAcTaBnsAeT aKcre-
PUMeHTarnbHbIX Pe3ynbTaToB, a NpeasiaraeT KOHUENTyanbHoe 060CHOBaHME MHTerpaLum daHHbIX cTpaTteriin B obyyeHne
aKkaZeMm4eckoMmy N1cbMy B yHUBeEpcuTeTe. [peanaraemblii NOAX0A4 paccMaTpuBaeT Negarornyeckoe ConpoBoXaeHue u
aBTOHOMMIO 0By4atoLLerocsi kak B3anMOoAOMOSHSAOLLIE KOMMOHEHTLI MOArOTOBKM ByAyLLyX NpenoaaBaTtenei aHrmnnckoro
A3blKa, CMOCOGHbLIX OCMbICTIEHHO aHanM3MpoBaTb COGCTBEHHYIO NMUCbMEHHYO AEATENbHOCTb U CaMOCTOSTENbHO CO3aa-
BaTb akageMuyeckme TEKCThI.

AHIMNACKNIA A3bIK KaK MHOCTPaHHbIW, akageMmyeckoe NMcbMOo, CaMOCTOSATENBHOE OGyHeHVIe, aBTO-
HOMUA 06yqarou.|.eroc;|, cTpaTerMn NUCbMEHHOW peyun, caMooLieHKa, pednieKCuBHas npakTuka, nopTorivo NMMCbMEHHbIX
pa60T, B3anMHas 06paTHas=| CBS3b, MOArOTOBKA NpenogaBaTenen.

Academic writing is an essential component of preparing future English teachers because it requires
students to communicate ideas clearly, evaluate information critically, and construct arguments supported by
evidence. For learners of English as a foreign language, these demands extend beyond grammatical accuracy
to include organisation, coherence, appropriate vocabulary, and awareness of academic conventions. Hyland
(2003) situates second language writing within the relationships between texts, writers, readers, and instruc-
tional contexts. This perspective provides a foundation for considering how writing instruction can help students
make informed decisions throughout planning, drafting, and revision!.

In pedagogical universities in Uzbekistan, academic writing can serve both educational and professional
purposes. Students preparing to teach English need opportunities to produce essays, analyse scholarly liter-
ature, and communicate pedagogical ideas through written texts. They also need to understand learning
processes that they may subsequently support in their own classrooms. Within this context, the present article
approaches independent learning as a planned dimension of writing instruction. It considers how responsibility
for learning can gradually be shared with students while teachers continue to provide explanations, models,
feedback, and accessible criteria for evaluating written work.

Self-directed learning is understood here as students’ purposeful participation in identifying needs, setting
objectives, selecting resources, and evaluating learning outcomes. It overlaps with self-regulated learning,
although the concepts are not treated as interchangeable. Self-direction concerns decisions about the broader
learning pathway, whereas self-regulation concerns the management of thinking, motivation, and behaviour
during learning. Zimmerman (2002) explains self-regulated learning through processes involving forethought,
performance, and reflection. Applied to writing, this perspective encourages attention to how students establish
goals, monitor their composing processes, and use evaluation to guide subsequent attempts. 2

Learner autonomy provides a further theoretical foundation for examining these practices. Benson (2007)
reviews autonomy as a significant area of language education concerned with learners’ capacity to exercise
control over learning. For the framework proposed in this article, autonomy involves supported decision making
and opportunities to explain learning choices. A student might identify weak paragraph development, examine
selected model texts, practise integrating supporting evidence, and assess a revised paragraph against explicit
criteria. Such activities provide a practical connection between independent study and classroom instruction.
Their educational value depends on purposeful design, suitable resources, and feedback that students can
understand and apply. B!

The central pedagogical issue addressed here is how to organise this connection coherently within the
preparation of future English teachers. Assigning additional writing outside class does not, by itself, establish
meaningful self-direction. Students need guidance in choosing achievable goals, recognising weaknesses,
and documenting progress across successive drafts. Accordingly, this article develops a conceptual framework
linking writing portfolios, reflective journals, assessment rubrics, and peer feedback to the writing process. It
asks how these strategies can support academic writing development, what forms of teacher guidance their
implementation requires, and which contextual factors should inform their adaptation. The discussion estab-
lishes a basis for subsequent classroom investigation without presenting proposed benefits as experimentally
demonstrated outcomes. “!
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Research on academic writing and independent learning provides complementary foundations for devel-
oping EFL students’ writing skills. Hyland (2003) situates writing within linguistic, social, and instructional
contexts, while Flower and Hayes (1981) conceptualise composing as a recursive cognitive process involving
planning, translating, and reviewing. 5

Learner autonomy extends this perspective by emphasising students’ responsibility for learning deci-
sions. Benson (2007) reviews autonomy in language education, and Little (2007) connects its development
with language proficiency. Garrison (1997) integrates self-management, self-monitoring, and motivation within
self-directed learning. Zimmerman (2002) explains how forethought, performance, and reflection organise
self-regulated learning. !

Research specifically addressing EFL writing strengthens these theoretical connections. Teng and Zhang
(2016) validate a multidimensional questionnaire examining writing strategies for self-regulated learning. Their
subsequent intervention study reports improvements associated with strategy-based writing instruction (Teng &
Zhang, 2020). These findings support investigating explicit strategy instruction in teacher education contexts. [

Assessment scholarship highlights complementary forms of support. Lam (2014) proposes connections
between portfolio assessment and self-regulation, while Nicol and Macfarlane-Dick (2006) explain how feed-
back can strengthen learner control. Carless and Boud (2018) emphasise students’ capacity to interpret and
use feedback. However, these sources do not establish effectiveness in Uzbekistan’s pedagogical universities,
making contextual adaptation and local empirical investigation necessary next steps. &

This article adopts a conceptual approach to developing a pedagogical framework for academic writing
instruction. It does not report an intervention, participant recruitment, or the collection of student performance
data. Its methodological purpose is to explain how selected principles of independent learning can inform writing
activities for future English teachers at pedagogical universities in Uzbekistan. The framework is constructed
through conceptual clarification, pedagogical mapping, and contextual consideration. Consequently, the analyt-
ical outcomes concern relationships between learning strategies, writing processes, and instructional support,
rather than measured improvements in proficiency or statistically established effects. !

The conceptual foundation draws on scholarship concerning second language writing, learner autonomy,
and self-regulated learning, including the works introduced in the preceding section. These perspectives are
used to address complementary questions: what academic writing requires, which learning decisions students
can undertake, and how they can manage their work over time. The discussion constitutes a selective theo-
retical synthesis rather than a systematic literature review. No exhaustive database search, formal screening
protocol, or assessment of publication bias is claimed. Sources are considered for their relevance to the frame-
work; their inclusion does not establish comprehensive coverage of the field. ['%

Framework construction proceeds by mapping independent learning strategies onto five writing activities:
analysing tasks, planning content, drafting, revising, and evaluating progress. For each activity, the analysis
identifies a learner decision, a supporting resource, an observable learning product, and an appropriate form
of teacher guidance. During planning, for example, students select a specific writing goal, consult a model text,
and prepare an outline. The teacher provides guiding questions and checks whether the goal is achievable.
This mapping makes the proposed relationship between learner responsibility and instructional support explicit,
while allowing movement between activities rather than prescribing a rigid sequence. '"!

Four tools operationalise the proposed framework: writing portfolios, reflective journals, assessment
rubrics, and peer feedback. Portfolios retain outlines, drafts, feedback, and revised texts so that changes can
be examined. Journals invite students to explain difficulties, strategy choices, and subsequent adjustments.
Rubrics translate writing expectations into criteria covering task fulfilment, argument development, organisa-
tion, source use, and language control. Peer feedback prompts students to identify specific strengths and
problems and suggest feasible revisions. These tools are treated as complementary instructional resources.
Their usefulness would depend on how clearly teachers introduce them and how consistently students engage
with their purposes. ['?

Contextual adaptation considers language proficiency, available study time, access to learning materials,
and previous experience with independent work. These are planning considerations, not findings about a
sampled population. The framework therefore permits printed materials alongside digital resources and recom-
mends gradually increasing student choice. To support future empirical investigation, it identifies possible
evidence sources, including comparable writing tasks, portfolio revisions, reflective entries, and student inter-
views. Any subsequent study would require informed consent, confidentiality procedures, and a transparent
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assessment design. Within the present article, methodological quality rests on clear conceptual distinctions,
traceable links between strategies and activities, and explicit separation of proposed educational benefits from
outcomes that would require verification through classroom research. ['3

The conceptual analysis yielded a framework connecting self-directed learning strategies with academic
writing activities and forms of teacher support. Its principal outcome is an explicit account of what students can
decide, what resources can assist them, and what written evidence can make their learning processes visible.
These outcomes represent features of the proposed framework rather than findings from classroom implemen-
tation. No participant data were collected, and no changes in writing proficiency were measured. The results
therefore describe pedagogical relationships derived through the analytical procedure and identify propositions
that could guide subsequent empirical investigation. ['4

The first relationship concerns goal setting and task analysis. Within the framework, students examine
assignment requirements and identify a manageable priority before composing. A broad intention such as
improving writing becomes a specific objective, such as supporting each main claim with relevant evidence.
This objective informs the outline and provides a reference point during revision. Teacher guidance remains
necessary when students misunderstand the task or select goals beyond their current proficiency. The resulting
instructional arrangement links independent decision making to explicit expectations, making the selected goal
and its connection to the writing task available for discussion. 'S

The second relationship connects resource selection with planning and drafting. Students choose mate-
rials in response to an identified writing need, using teacher guidance where necessary. Model paragraphs can
support examination of organisation, while reference materials can clarify vocabulary or citation conventions.
The framework requires students to explain how a selected resource informs a writing decision. This explana-
tion distinguishes purposeful resource use from merely collecting materials. The observable products include
annotated models, planning notes, and initial drafts. These products could help teachers examine how students
approach composing, although their presence alone would not demonstrate improved writing quality. ("6

The third relationship links self-assessment and peer feedback to substantive revision. Rubric criteria
direct attention to argument, organisation, evidence, and language, while peer comments offer another reader’s
interpretation of the draft. Students then decide which comments to apply and explain their revisions. A revised
paragraph accompanied by a brief rationale provides evidence of a decision; it does not automatically estab-
lish that the decision was effective. Within the proposed framework, teachers examine both the text and the
explanation. This arrangement creates opportunities to discuss disagreements, clarify criteria, and distinguish
changes to meaning or structure from surface correction.'"

The fourth relationship connects reflection with subsequent goal setting. Portfolio entries preserve stages
of a writing task, and journal prompts encourage students to compare intentions with completed work. Students
identify unresolved difficulties and formulate priorities for another assignment, creating continuity across writing
tasks. The analysis also identified a condition underlying all four relationships: learner responsibility requires
accessible criteria, suitable resources, and proportionate guidance. Accordingly, the framework accommo-
dates different levels of support and allows teachers to adjust choices according to demonstrated readiness.
These conceptual outcomes provide an instructional structure for investigation. Whether its implementation
strengthens academic writing, motivation, or autonomy remains an empirical question requiring evidence from
appropriately designed classroom studies. ['8

The proposed framework positions self-directed learning as a supported process within academic writing
instruction. Its contribution lies in connecting learner decisions to specific writing activities and observable prod-
ucts. This connection matters because independent study can otherwise become an assignment requirement
with little attention to how students organise their learning. The framework suggests that responsibility becomes
educationally meaningful when students understand their choices, explain their purposes, and review their
consequences. However, these relationships remain conceptual. They establish a rationale for instructional
design without demonstrating that any particular strategy produces measurable improvements in academic
writing. '

The relationship between independence and teacher guidance is particularly significant. Within this frame-
work, teachers explain expectations, model strategies, and help students interpret difficulties while gradu-
ally expanding opportunities for choice. This arrangement is compatible with Benson’s (2007) discussion of
autonomy in language education. For future English teachers, participation in such instruction may also provide
material for examining their developing pedagogical beliefs. They can consider how feedback, task design,
and assessment influence their own decisions as learners. Whether this experience subsequently affects their
teaching practice would require investigation beyond the scope of the present article. 2%
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A further implication concerns the relationship between reflection and writing development. Zimmerman'’s
(2002) account of self-regulation provides a theoretical basis for connecting planning, performance, and eval-
uation. The framework applies this connection through journals and portfolios that carry information from one
task into another. Nevertheless, completing a reflection does not necessarily indicate meaningful analysis.
Entries may remain descriptive or reproduce what students believe teachers expect. Prompts should therefore
invite reference to particular passages, feedback comments, and revision decisions. Such evidence could
make reflection more useful for instructional dialogue, although its effects cannot be assumed. 2"

Assessment introduces another important tension. Rubrics can clarify expectations, but students may
interpret descriptors differently or apply them mechanically. Peer feedback likewise requires preparation, espe-
cially when learners are uncertain about academic conventions. Hyland’s (2003) treatment of second language
writing supports attention to the interaction between texts and instructional contexts. Within the proposed
approach, teachers would need to discuss examples, compare judgments, and examine why particular revi-
sions strengthen an argument. Assessment should therefore inform choices during composing. A portfolio
containing several drafts would need qualitative examination before it could support claims about progress or
increasing independence. 22

For pedagogical universities in Uzbekistan, implementation should begin with local needs rather than
assumptions about a uniform student population. Available resources, writing experience, and opportunities for
consultation may differ across institutions and groups. The framework consequently allows flexible materials
and varying degrees of support. Its principal limitation is the absence of empirical evidence demonstrating
feasibility or effectiveness in these settings. Future research could examine writing quality alongside students’
strategy explanations, using comparable tasks and transparent scoring procedures. Longer investigations
could explore whether learners transfer strategies to unfamiliar assignments. Such research would help distin-
guish successful completion of structured activities from sustained development in academic writing and the
capacity to direct learning independently. 2324

Developing academic writing skills through self-directed learning requires a purposeful relationship
between student responsibility and pedagogical support. This article has proposed a conceptual framework
connecting goal setting, resource selection, self-assessment, peer feedback, and reflection with the processes
of planning, drafting, and revising academic texts. Its central proposition is that independent learning becomes
meaningful when students can explain their decisions and evaluate them against clear expectations. Within this
approach, academic writing provides opportunities to practise language, construct arguments, and examine
learning strategies. These opportunities constitute an instructional rationale rather than evidence of demon-
strated improvement. 25261

The framework identifies practical ways to make independent learning visible. Writing goals establish
priorities, planning notes document decisions, successive drafts reveal revisions, and reflective entries explain
how students interpret their progress. Portfolios bring these materials together, allowing teachers and learners
to examine connections across writing activities. However, the existence of these products does not establish
their educational effectiveness. Their value depends on the quality of engagement they support and the judg-
ments made about them. Accordingly, teachers should examine whether students understand the purpose of
each activity and can use it to address a specific writing need. #7-28!

Teacher guidance remains integral to this process. Students need accessible explanations of academic
expectations, examples of effective writing, and opportunities to discuss uncertainty. They may also require
assistance in selecting manageable goals and interpreting feedback. As their readiness develops, teachers
can expand the decisions students make independently. Such progression should respond to demonstrated
needs rather than follow a fixed timetable. For future English teachers, this instructional arrangement also
offers opportunities to reflect on the relationship between autonomy, assessment, and classroom support. Its
potential contribution to their professional preparation warrants investigation alongside its possible influence
on writing. 2930

In pedagogical universities in Uzbekistan, the framework should be adapted through attention to institu-
tional conditions and learner differences. Printed resources, classroom discussion, and structured consultation
can support its implementation alongside digital materials where these are available. The proposed activities
should form a coherent part of writing instruction, with sufficient time for revision and feedback. Introducing
every tool simultaneously may make it difficult to establish their purposes clearly. A gradual introduction would
allow teachers to evaluate how students use each resource and adjust the level of support. This recommenda-
tion concerns implementation planning and does not represent an empirically validated sequence.
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The article’s contribution is therefore a transparent pedagogical structure for connecting independent
learning with academic writing, accompanied by explicit limits on the claims it supports. Future studies should
examine its feasibility, the quality of students’ engagement, and changes in writing across comparable tasks.
They should also investigate whether students retain and transfer strategies when guidance is reduced or
assignments become unfamiliar. Evidence from such investigations would help refine the framework and deter-
mine the conditions under which it is useful. Until that evidence is available, the approach offers a theoretically
informed basis for designing instruction and evaluating how learners gradually assume greater responsibility
for academic writing.

References:

1. Hyland, K. (2003). Second language writing. Cambridge University Press.

2.  Zimmerman, B. J. (2002). Becoming a self-regulated learner: An overview. Theory Into Practice, 41(2), 64-70.

3. Benson, P. (2007). Autonomy in language teaching and learning. Language Teaching, 40(1), 21-40.

4. Garrison, D. R. (1997). Self-directed learning: Toward a comprehensive model. Adult Education Quarterly, 48(1), 18-33.
5. Little, D. (2007). Language learner autonomy: Some fundamental considerations revisited. Innovation in Language

Learning and Teaching, 1(1), 14-29.

Flower, L., & Hayes, J. R. (1981). A cognitive process theory of writing. College Composition and Communication,

32(4), 365-387.

7. Panadero, E. (2017). A review of self-regulated learning: Six models and four directions for research. Frontiers in
Psychology, 8, Article 422.

8. Teng, L.S. (2022). Self-regulated learning and second language writing: Fostering strategic language learners. Springer.

9. Teng, L. S., & Zhang, L. J. (2016). A questionnaire-based validation of multidimensional models of self-regulated
learning strategies. The Modern Language Journal, 100(3), 674-701.

10. Teng, L. S., & Zhang, L. J. (2020). Empowering learners in the second/foreign language classroom: Can self-regulated
learning strategies-based writing instruction make a difference? Journal of Second Language Writing, 48, Article 100701.

11. Teng, F., & Huang, J. (2019). Predictive effects of writing strategies for self-regulated learning on secondary school
learners’ EFL writing proficiency. TESOL Quarterly, 53(1), 232-247.

12. Lam, R. (2014). Promoting self-regulated learning through portfolio assessment: Testimony and recommendations.
Assessment & Evaluation in Higher Education, 39(6), 699-714.

13. Mirbabayeva, S. S. (2025). Ragamli ta’lim texnologiyalari asosida ingliz tilini o‘gitish samaradorligini oshirishning
metodik mexanizmlari. World Bulletin of Education and Learning (WBEL), 103, 289-301.

14. Mirbabayeva, S. S. (2025). Til o'rganuvchilarga ingliz tilini turli kontekstlarda immersiv yondashuv orgali o'qgitish. In
“Zamonaviy filologiyaning dolzarb masalalari” xalgaro ilmiy-amaliy konferensiya materiallari (pp. 403—406).

15. Mirbabayeva, S. S. (2025). Ingliz tilini o‘gitishda integratsiyalashgan yondashuv asosida til ko‘nikmalarini rivojlantirish
bo'yicha xorij tajribalari. Myrannum xam yanukcus 6unumneHgupuy, 6(4), 51-56.

16. Mirbabayeva, S. S. (2025). Zamonaviy “ELT” metodlari asosida integrativ kompetensiyaviy yondashuv orgali talaba-
larda til ko‘nikmalarini rivojlantirish. Pedagogik mahorat, 2(11).

17. Mirbabayeva, S. S. (2025). Talabalarga ingliz tilini o‘qgitishda integratsiyalashgan yondashuv asosida til ko‘'nikmalarini
rivojlantirish. HayuHein nmnynec, 37(100), 185-191.

18. Mirbabayeva, S. S. (2025). OTMda ingliz tilini o‘gitishda integrativ kompetentsiyani rivojlantirishning amaliyotdagi
holati. 3koHoMuKKa 1 couunym, 9(136), 203.

19. Mirbabayeva, S. S. (2025). Kommunikativ yondashuv asosida ingliz tilini o'qitish metodikasi va uning samaradorligi. In
Jismoniy tarbiya tizimini rivojlantirishning dolzarb muammolari va istigboldagi yechimlari (pp. 703-706).

20. Mirbabayeva, S. S. (2024). Improving the methodology of reading English to elementary school students based on the
innovative pedagogical educational cluster. Journal of Multidisciplinary Bulletin, 7(1), 37—48.

21. Sobirjonovna, M. S. (n.d.). Effective ways of teaching reading to young learners.

22. Kayumova, G. A. (2025). Jismoniy tarbiya tizimini rivojlantirishning dolzarb muammolari va istigboldagi yechimlari
mavzusidagi xalgaro ilmiy-amaliy anjuman (pp. 703—-706).

23. Kayumova, G. A. (2025). Mustaqil ta’lim yordamida talabalarning yozish ko‘nikmalarini rivojlantirish metodikasi (xorijiy
til va adabiyot yo‘nalishi misolida). SkoHomuka u counym, 192—199.

24. Abduxalilovna, K. G. (2025). Effective models for developing interactive communication among students through arti-
ficial intelligence. Lex Localis, (S6), 3504—3511.

25. Kayumova, G. A. (2024). Teaching English to children based on multimedia technologies on the basis of an integrative
approach. Pedagogical Cluster-Journal of Pedagogical Developments, 2(1), 360-367.

26. Xolmanova, M. R., & Kayumova, G. A. (2024). Ingliz tilini o‘rganishda interaktiv zamonaviy innovatsion usullardan
foydalanish. Academic Research in Educational Sciences, 5(CSPU Conference 1, Part 1), 705-708.

27. Kawomosa, I A. (2024). MeToamka pa3BuTMS NMUCbMEHHbBIX HABLIKOB CTYAEHTOB C MOMOLLbID camoobpasoBaHus Ha
npumMepe aHrnumnckoro asbika. Inter Education & Global Study, 10(1), 463—470.

28. Kayumova, G. A. (2023). Content and methods of developing intellectual competence of future teachers of pedagog-
ical universities. Web of Technology: Multidimensional Research Journal, 1(6), 35—41.

29. Kayumova, G. A. (2023). Teaching English as a foreign language in higher education institutions. Texas Journal of
Philology, Culture and History, 16, 18-21.

30. Kayumova, G. A. (2021). Effectiveness of authentic materials in modern pedagogy. Academic Research in Educational
Sciences, 2(1), 737-740.

146

o



13.00.00
13.00.01
13.00.02
13.00.03
13.00.04
13.00.05
13.00.06
13.00.07
13.00.08
13.00.09
07.00.00
19.00.00
01.00.00
02.00.00
03.00.00
09.00.00
10.00.00
11.00.00

Pedagogika fanlari

Pedagogika nazariyasi. Pedagogik ta’limotlar tarixi

Ta’lim va tarbiya nazariyasi va metodikasi (sohalar bo‘yicha)
Maxsus pedagogika

Jismoniy tarbiya va sport mashg‘ulotlari nazariyasi va metodikasi
Kasb-hunar ta’limi nazariyasi va metodikasi

Elektron ta’lim nazariyasi va metodikasi (ta’lim sohalari va bosgichlari bo‘yicha)
Ta’limda menejment

Maktabgacha ta’lim va tarbiya nazariyasi va metodikasi

ljtimoiy pedagogika

Tarix fanlari

Psixologiya fanlari

Fizika-matematika fanlari

Kimyo fanlari

Biologiya fanlari

Falsafa fanlari

Filologiya fanlari

Geografiya fanlari




=y

AKTABGACHA VA
AKTAB TA'LIMI

Mas’ul muharrir: Ramzidin Ashurov

Ingliz tili muharriri: Murod Xoliyorov
Musahhih: Alibek Zokirov

Sahifalovchi va dizayner: Iskandar Islomov

2026. Ne9(4)

© Materiallar ko‘chirib bosilganda “Maktabgacha va maktab ta’limi” jurnali manba sifatida
ko‘rsatilishi shart. Jurnalda bosilgan material va reklamalardagi dalillarning anigligiga mualliflar
ma’sul. Tahririyat fikri har vagt ham mualliflar fikriga mos kelamasligi mumkin. Tahririyatga
yuborilgan materiallar gaytarilmaydi.

“Maktabgacha va maktab ta’limi” jurnali 26.09.2023-yildan
O‘zbekiston Respublikasi Prezidenti Adminstratsiyasi huzuridagi
Axborot va ommaviy kommunikatsiyalar agentligi tomonidan
NeC-5669363 reyestr ragami tartibi bo‘yicha ro‘yxatdan o‘tkazilgan.
Litsenziya ragami: Ne 136361.

Manzilimiz: Toshkent shahar, Yunusobod tumani
19-mavze, 17-uy.



