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DEVELOPING WRITING SKILLS
OF NON-PHILOLOGICAL
STUDENTS THROUGH ONLINE
LEARNING PLATFORMS

Rajabova Rakhimakhon Maksudovna
English language teacher at Asia International University, Khorezm

Abstract: The development of productive language skills is an important objective of foreign language education in
higher education, particularly for students of non-philological fields. Although these students do not specialize in lan-
guages, English writing may be required for academic assignments, professional correspondence, reports, project doc-
umentation, applications, and future international communication. Limited classroom time, differences in language profi-
ciency, and insufficient opportunities for individual feedback may create additional difficulties in writing development. This
article examines the methodological potential of online learning platforms for developing the writing skills of non-philo-
logical students. It discusses process-oriented writing, task-based activities, collaborative writing, peer review, teacher
and Al-assisted feedback, differentiated instruction, and learner autonomy. A practical model of online writing practice is
proposed, consisting of needs analysis, preparation, drafting, feedback, revision, and reflection. The article emphasizes
that digital platforms are most effective when they are integrated into a coherent methodological system and connected
with students’ academic and professional needs.

writing skills, non-philological students, online learning platforms, digital learning, task-based learning, feed-
back, peer review, learner autonomy, blended learning.

Annotatsiya: Produktiv til ko'nikmalarini rivojlantirish oliy ta’limda xorijiy til ta’limining muhim maqgsadlaridan biri bo'lib,
aynigsa nofilologik yo‘nalishlarda tahsil olayotgan talabalar uchun dolzarb hisoblanadi. Ushbu talabalar til mutaxassisligi
bo‘yicha tahsil olmasalar-da, ingliz tilida yozish akademik topshiriglar, kasbiy yozishmalar, hisobotlar, loyiha hujjatlari,
arizalar va kelajakdagi xalgaro mulogot uchun talab etilishi mumkin. Auditoriya vaqtining cheklanganligi, til bilish dara-
jasidagi farglar va individual fikr-mulohaza olish imkoniyatlarining yetarli emasligi yozish ko‘nikmalarini rivojlantirishda
go‘shimcha giyinchiliklarni yuzaga keltirishi mumkin. Ushbu maqolada nofilologik yo‘nalish talabalari yozish ko‘nikmalarini
rivojlantirishda onlayn ta’lim platformalarining metodik salohiyati ko'rib chigiladi. Unda jarayonga yo‘naltiriigan yozuyv, top-
shirigqa asoslangan faoliyatlar, hamkorlikda yozish, o‘zaro baholash, o‘gituvchi va sun’iy intellekt yordamidagi fikr-mulo-
haza, differensial ta’lim hamda o‘quvchi avtonomiyasi muhokama qilinadi. Ehtiyojlarni tahlil qilish, tayyorgarlik, dastlabki
matnni yozish, fikr-mulohaza olish, gayta ko‘rib chigish va refleksiyadan iborat onlayn yozuv amaliyotining amaliy modeli
taklif etiladi. Magolada ragamli platformalar yaxlit metodik tizimga integratsiya gilinganda va talabalarning akademik
hamda kasbiy ehtiyojlari bilan bog‘langanda eng samarali bo‘lishi ta’kidlanadi.

yozish ko‘nikmalari, nofilologik yo‘nalish talabalari, onlayn ta’lim platformalari, ragamli ta’lim, topshiriqga
asoslangan ta’lim, fikr-mulohaza, o‘zaro baholash, o‘quvchi avtonomiyasi, aralash ta’lim.

AHHOTaumsA: PasBuTre NpoayKTVBHbIX A3bIKOBbIX HABbIKOB SBMSETCS BaXXHOW LIENblo 06yYeHUs1 MIHOCTPaHHbIM S3blkaM B
BbICLLEM 0Opa30BaHMmn, 0COBEHHO A4S CTYAEHTOB HEUIONOrMYeCKMX HanpaBneHuin. XoTsi 3TV CTyAEHTbI He creuuanusn-
PYHOTCA Ha A3blKax, MMCbMEHHBIN aHTTIMNCKUIA A3bIK MOXET ObITb HEOBXOAMM ANS BbIMOMHEHNUS akafeMUYecKux 3agaHui,
npodeccroHarnbHOW Nepenvcky, MOArOTOBKY OTHETOB, NMPOEKTHON AOKYMEHTauun, 3asBNeHnn 1 byayLiero mexayHapoa-
Horo o6LeHusi. OrpaHMYyeHHOe ayaUTOPHOE BPEMS], Pasfnnyns B YpOBHE BradeHus A3bIKOM U HELOCTAaTOYHbIE BO3MOX-
HOCTW Ans MonyyYeHus MHOMBMAYanbHOW 0B6paTHOM CBA3WM MOryT co3daBaTb AOMOSHUTENbHbIE TPYAHOCTU B PasBUTUM
HaBbIKOB NcbMa. B JaHHON cTaTbe paccMaTpuBaeTCcsl METOAMYECKMI NOTEHLMAN OHNalH-NnaTopM oby4eHns ans pas-
BUTWS HaBbIKOB MUCbMa Yy CTYAEHTOB HedUonornyeckmx HanpaeneHun. O6cyxgaTcs NpoLEeCCHO-OPUEHTMPOBaHHOE
NMCbMO, 3afaHNsl Ha OCHOBE OeATENbHOCTU, COBMECTHOE MMCbMO, B3aUMHOE peLieH3MpoBaHne, obpaTHasi CB3b CO CTO-
POHbI NpenofaBaTtens U C UCMOMb30BaHNEM UCKYCCTBEHHOIO MHTennekTa, auddepeHumpoBaHHoe obyvyeHne n aBTo-
Homusi obyyarowmxes. Mpegnaraerca npakTuyeckas Mogenb OHManH-NPaKTUKX NMCbMa, BKMOYatowasi aHanns notpeb-
HOCTeN, NMOAroTOBKY, HanWcaHWe YepHoBYMKa, MOny4YeHue obpaTHOW CBSA3W, pedaKkTupoBaHWe u pedinekcuio. B cratbe
nogyepkMBaeTcs, YTo uudposbie Nnatdopmel Hanbonee adeKTUBHbBI TOTAa, KOrga OHWU MHTErPUPOBaHbI B LIENIOCTHYHO
METOOMNYECKY CUCTEMY M CBA3aHbl C akafeMUYecKMMM 1 NPodeCccuoHanbHbIMU NOTPEOHOCTAMM CTYOEHTOB.

HaBblkM MUCbMa, CTYyOEHTbI HeUNONOrMYECKNX HanpaBneHUn, OHManH-NnaTopmbl o6yquv|ﬂ,
LmdpoBoe 06yqu|/|e, o6yqu|/|e Ha OCHOBe 3afaHuM, 06paTHa‘i| CBA3b, B3aMMHO€E peLeH3npoBaHne, aBTOHOMUA 06yqa-
HOLWKNXCA, CMeLlaHHOoe o6yqume.
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The digital transformation of higher education has created new possibilities for foreign language teaching
and learning. Online learning platforms enable teachers to organize educational activities beyond the physical
classroom and provide students with access to materials, tasks, communication, assessment, and feedback at
different times and from different locations. This flexibility is especially relevant in foreign language education,
where the development of communicative competence requires regular practice rather than occasional class-
room exposure.

Writing is one of the major productive language skills and plays an important role in academic and profes-
sional communication. In contemporary educational and professional contexts, students may be expected to
write emails, reports, summaries, applications, project descriptions, reflections, and other texts in English. For
non-philological students, such writing is usually not an end in itself; it is a means of communicating information
connected with their specialization. Consequently, English writing instruction should reflect the actual commu-
nicative needs of learners.

The teaching of writing to non-philological students presents several methodological challenges. Students
often have different levels of English proficiency, limited vocabulary, insufficient writing experience, and different
attitudes towards English. In addition, the number of classroom hours allocated to a foreign language course
may not allow teachers to provide extensive individual writing practice and detailed feedback during every
lesson.

Online learning platforms can provide a solution to part of this problem by extending the learning environ-
ment. Students can complete short writing activities outside the classroom, submit drafts electronically, receive
comments, revise their work, and maintain a record of their progress. The aim, therefore, is not simply to move
traditional writing exercises online but to use digital affordances to create a more systematic writing process.

The purpose of this article is to examine the methodological possibilities of online learning platforms for
developing writing skills of non-philological students and to present practical principles and activities that can
be integrated into foreign language courses.

The development of writing skills in foreign language education has been widely discussed in applied
linguistics and language teaching research. Hyland (2019) emphasizes that second language writing is a
complex process involving linguistic knowledge, organization, audience awareness, and repeated revision.
From this perspective, writing instruction should not be limited to grammatical accuracy but should also develop
learners’ ability to construct coherent and purposeful texts.

Task-based approaches also provide an important methodological foundation for writing instruction. Ellis
(2003) argues that Task-Based Language Teaching allows learners to use language for meaningful commu-
nicative purposes and to connect classroom activities with real-life situations. This approach is particularly
relevant for non-philological students, whose writing needs are often related to academic and professional
communication.

The development of online language learning has further expanded opportunities for writing practice.
Hampel and Stickler (2012) highlight the potential of digital environments for interaction, collaboration, and
learner participation in online language education. Online platforms can support drafting, peer interaction, feed-
back, and revision, thereby extending writing practice beyond classroom boundaries. In addition, the Council
of Europe (2020) stresses the importance of communicative competence, learner autonomy, and purposeful
language use within the CEFR framework. These perspectives suggest that online learning platforms can
become an effective methodological tool for developing writing skills when they are integrated with task-based
activities, feedback, revision, and students’ academic and professional needs.

Writing competence is a multidimensional construct that includes linguistic, cognitive, organizational, and
communicative components. At the linguistic level, learners need control of grammar, vocabulary, spelling, and
punctuation. At the discourse level, they need to organize ideas into paragraphs and larger texts, establish
logical relationships, and use cohesive devices. At the communicative level, writers need to understand why
they are writing, who will read the text, and what effect the text should achieve.

For non-philological students, the development of these components should be connected with their
academic disciplines. Students of economics may need to describe data or write business correspondence;
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students of information technology may need to explain a process or document a project; students of tourism
may need to prepare descriptions and professional messages; and students of management may need to write
emails, meeting summaries, and project-related documents. These examples demonstrate that writing instruc-
tion can be made more meaningful when language tasks are connected with students’ future professional
communication.

A further issue is the difference between students’ receptive and productive abilities. A learner may under-
stand a text or recognize a grammatical structure but still be unable to use the same language independently
in writing. Productive competence therefore requires opportunities for active language production, followed by
feedback and revision.

One common difficulty is the limited range of vocabulary available for independent expression. Students
may recognize professional or academic vocabulary when reading but hesitate to use it in their own writing.
Vocabulary support before writing can help learners activate relevant lexical resources and reduce the cognitive
load of generating content and language simultaneously.

Grammatical accuracy is another area of difficulty. Students may understand rules in isolation but make
errors when constructing longer texts. This suggests that grammar should be integrated into meaningful writing
tasks. Instead of practising structures exclusively through discrete exercises, learners can be asked to apply
them in paragraphs, emails, reports, and other communicative texts.

Organization and coherence can also present challenges. Some learners produce a sequence of sentences
without a clear relationship between ideas. Pre-writing activities such as outlining, sequencing ideas, identifying
supporting details, and using linking expressions can help students develop more coherent texts.

Finally, students may have limited awareness of revision. They may consider writing complete immediately
after producing the first draft. Teaching revision as a normal stage of writing can help learners recognize that
effective texts are developed through repeated improvement.

Online learning platforms can support writing development through several functions. First, they provide a
convenient space for distributing writing prompts, examples, vocabulary resources, and instructions. Second,
they allow students to submit written work without waiting for the next classroom session. Third, they facilitate
teacher comments, peer review, and revision. Fourth, they can store students’ work and make progress visible
over time.

The choice of a digital tool should be determined by the pedagogical objective. An interactive board may be
useful for brainstorming; a collaborative document may support group writing; a learning management system
may be appropriate for assignment submission and assessment; and a discussion forum may provide regular
short writing practice. The platform is therefore a means of implementing a methodological design rather than
the objective of instruction itself.

Digital learning also provides opportunities for asynchronous writing. Students who need more time to
formulate ideas can continue working after the lesson. This can be particularly useful for learners who are less
confident or require additional processing time. At the same time, teachers should establish clear deadlines and
instructions to prevent online activities from becoming disconnected from the course.

A process-oriented approach can provide a clear structure for online writing. The process may be divided
into six stages: needs analysis, preparation, drafting, feedback, revision, and reflection. Needs analysis ensures
that the task is relevant to students’ academic or professional context. Preparation activates vocabulary and
ideas. Drafting allows learners to produce an initial text. Feedback identifies areas for improvement. Revision
transforms feedback into changes, and reflection encourages learners to evaluate their progress.

At the preparation stage, students can analyse a model text and identify its structure, useful expressions,
and linking devices. They can then complete a brainstorming activity or create a simple outline. Such scaf-
folding is particularly valuable for students who find it difficult to start writing independently.

During drafting, students should be encouraged to communicate their main ideas before concentrating on
detailed correction. This reduces excessive attention to individual errors and supports fluency. Once a first draft
has been produced, students can receive feedback and revise the text.
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The final reflection stage can be conducted through a short online questionnaire or learning journal.
Students may identify the most frequent error they corrected, a new expression they learned, and one aspect
of writing they plan to improve in the next task. This turns individual writing activities into a cumulative learning
process.

Task-Based Language Teaching can provide a communicative framework for online writing. The central
principle is that students use language to achieve a meaningful outcome. For non-philological learners, tasks
can be designed around realistic academic and professional situations.

For example, students can be asked to write a formal email requesting information, prepare a short report
about a business issue, summarize an article related to their specialization, describe a professional process,
or write a project proposal. The teacher can provide a model and useful language before the task and then
evaluate both the communicative success and linguistic quality of the text.

Short writing tasks are particularly suitable for online learning. A teacher can ask students to write 80—120
words after each unit. These tasks can be low-stakes and focused on fluency. Longer assignments can then be
introduced gradually as students become more confident.

Collaborative writing is another productive activity. Students can first generate ideas together, organize
them into an outline, and then produce a shared text. The group can subsequently review the text and identify
areas that need improvement. This process combines writing with interaction and develops students’ aware-
ness of audience and clarity.

Feedback has a central role in the development of writing because students need information about how
successfully their texts meet the task requirements. Online platforms can make feedback more flexible by
allowing teachers to comment directly on submitted work or provide general feedback to the group.

Effective feedback should be understandable, selective, and connected with the learning objectives. A
rubric can include criteria such as task achievement, organization, vocabulary, grammar, coherence, and
mechanics. For lower-level learners, teachers may focus on a smaller number of criteria and gradually increase
expectations.

Peer review can complement teacher feedback. Students can use a checklist to evaluate whether a peer’s
text has a clear main idea, logical paragraph structure, supporting information, appropriate vocabulary, and
understandable grammar. Before peer review is used regularly, learners should be taught how to give respectful
and constructive comments.

Al-assisted tools may provide an additional layer of support by identifying possible grammatical, lexical,
or stylistic problems. However, automated suggestions should not be treated as unquestionable corrections.
Students should compare suggestions with the task requirements and teacher guidance and decide whether a
change is appropriate. In this way, technology can support learning while preserving the learner’s active role.

Differentiation is important because non-philological groups may include learners with different proficiency
levels. Online platforms can make differentiation easier by providing several versions of the same task. Students
who require more support may receive a model text, sentence starters, vocabulary banks, guiding questions,
or a paragraph framework.

Students with higher proficiency can be asked to complete the same communicative task with less scaf-
folding or greater complexity. For example, one group may write a structured paragraph using provided linking
expressions, while another group may independently develop a longer argumentative response. Both groups
work toward the same general objective while receiving different levels of support.

Differentiation can also concern the amount of writing. Short responses may be appropriate at the begin-
ning of a course, while later students can produce reports, essays, and professional documents. The gradual
increase in length and complexity allows writing ability to develop systematically.

Online writing activities can contribute to learner autonomy by giving students greater control over the
learning process. Learners can access tasks, manage deadlines, consult digital resources, revise their texts,
and monitor their progress. The teacher’s role gradually shifts from being the sole source of correction toward
guiding students in evaluating and improving their own work.

Digital portfolios can be particularly useful. Students can keep selected writing samples and revised
versions in one place. At the end of a course, they can compare earlier and later texts and identify changes in
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vocabulary, organization, grammar, and fluency. Such reflection can increase awareness of individual strengths
and areas for further development.

A practical model for developing writing skills through online platforms can be represented as a contin-
uous cycle. The first component is the identification of students’ needs and proficiency levels. The second is
preparation through models, vocabulary, brainstorming, and planning. The third is independent or collaborative
drafting. The fourth is feedback from the teacher, peers, or carefully selected digital tools. The fifth is revision
and final submission. The sixth is reflection and self-assessment.

The cycle can be repeated with increasingly complex tasks. For example, students may begin with
personal and descriptive paragraphs, move to summaries and professional emails, and later complete reports,
proposals, or argumentative texts. The repeated cycle helps students transfer previously learned strategies to
new communicative situations.

Several recommendations can be made for teachers who intend to integrate online platforms into writing
instruction. First, every online task should have a clearly stated learning objective. Second, tasks should be
relevant to students’ academic disciplines and future professional communication. Third, instructions should be
supported by examples and clear assessment criteria. Fourth, students should be given opportunities to revise
their work. Fifth, feedback should focus on patterns and priorities rather than correcting every error.

Teachers should also maintain a balance between digital and face-to-face interaction. Online writing should
not become a collection of isolated assignments. Instead, classroom discussions, vocabulary work, grammar
instruction, online drafting, feedback, and revision should form a connected learning sequence.

Finally, teachers should consider accessibility and workload. Activities should be simple enough to
complete with commonly available devices and should not require unnecessary technological complexity. The
effectiveness of an online platform is ultimately determined by whether it helps students achieve the intended
language-learning outcome.

The development of writing skills of non-philological students requires a systematic combination of
language knowledge, meaningful practice, feedback, revision, and reflection. Online learning platforms can
expand opportunities for such practice and make writing a continuous process extending beyond classroom
boundaries.

The analysis presented in this article shows that digital platforms can support process-oriented writing,
task-based learning, collaborative activities, differentiated instruction, peer review, teacher feedback, and
learner autonomy. Their use is most productive when technological functions are directly connected with peda-
gogical objectives and the academic or professional needs of students.

For non-philological higher education, the integration of online writing activities can therefore contribute to
the broader development of productive language competence. A structured cycle of preparation, drafting, feed-
back, revision, and reflection provides a practical basis for developing students’ ability to communicate ideas
clearly, coherently, and appropriately in written English.
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